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EXECUTIVE SUMMARY 
Gallaudet University, federally chartered in 1864, 
is a bilingual, diverse, multicultural institution of 
higher education that ensures the intellectual 
and professional advancement of deaf and hard 
of hearing individuals through American Sign 
Language and English. Gallaudet maintains a 
proud tradition of research and scholarly activity 
and prepares its graduates for career 
opportunities in a highly competitive, 
technological, and rapidly changing world, 
according to the mission statement.  
 

Per the Fall 2018 General Studies Academic 
Program Review (APR), submitted by Dr. Leslie 
Rach, General Studies Requirement (GSR) 
Director, “The General Studies Program was implemented in 2007 as a response to calls for reform of 
the General Education curricular design at Gallaudet.”  Furthermore, Dr. Rach’s report goes on the say, 
“The new curriculum was intended to enhance academic rigor at the institution by focusing on student 
outcomes and skills (outputs) instead of an array of courses (inputs). The current GSR program is 
developmental in the sense that students build competencies through the program through a coherent 
curriculum that is facile, vibrant, and responsive to timely content and topical concerns. An additional 
concern to be addressed in the design and implementation of General Studies was the number of 
credit hours allocated to General Education. Accreditation mandates stipulated that the GSR be limited 
and reduced in credit hours so that students could explore possible majors earlier and concurrent with 
their General Education program, and so that they could consider double majors, or majors and 
minors, making themselves more versatile and marketable. "  
 

Moreover, Dr. Rach’s report made some salient suggestions and observations and addresses the 
immediate concerns of the faculty teaching the courses, in which, she supervises and mentors, in the 
program.  However, my observations will address the pre site-visit materials, interviews conducted 
during the site-visit, and the post-visit documents sent via email from GSR Director. As stated, and 
explained briefly during the last day of the on-site visit, my report will focus on the following area and 
supported with temples and sample documents to assist with a plan for improvement:  
 
Part I: Addresses 
 Curriculum alignment 

✓ Assessment of SLOs  
▪ Use of results to revise / evaluate SLOs  

 Cross-listing courses     
✓ Conflict between 3- and 4-credit course needs  

 System of accountability  
✓ Culture of learning improvement  
✓ Cycle of assessment  

 Rationale for GSR 
✓ Rationale for course sequence  

 Identity  
✓ Is GSR a program, a degree, a co-curricular program, free electives, a minor, etc  

 Quality control 
✓ Faculty teaching credentials 
✓ Onboarding 
✓ Consistency in course offerings  
✓ Common course layout to ensure some level of consistency in multi-section courses 

 Peer review process (peer evaluation of teaching) 
✓ Adjunct performance review 
✓ Mentoring of adjuncts 
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Part II: Addresses 
 Student success plan  

✓ Stakeholders 

Part I:  Validating Claims and Alignment 
 

Institution: Gallaudet University 
Submitted: March 15, 2019 
 

INTRODUCTORY PARAGRAPH:  Describe your process, typical problems, weaknesses, or errors that 
characterize the GSR program. 
 

The mission statement of the GSR curriculum states that the program is designed to “provide a 
rigorous academic program that prepares students for successful learning in a complex world where 
traditional academic disciplines are interrelating, merging, and overlapping.” According to Dr. Rach, 
“The program provides students with a high-quality sequence of coursework intended to prepare them 
for their chosen majors, for lifelong learning, and for challenging careers. The General Studies program 
begins with Freshman Foundations (GSR 100-level courses), continues with Integrated Courses 
(interdisciplinary GSR 200-level courses) and concludes with a Capstone Course (GSR 300).”   
 

Gallaudet University has five Student Learning Outcomes (SLOs): (1) Language and Communication, (2) 
Identity and Culture, (3) Critical Thinking, (4) Knowledge and Inquiry and (5) Ethics and Social 
Responsibility. 
 

I. Language and Communication: Students will use American Sign Language (ASL) and written English 
to communicate effectively with diverse audiences, for a variety of purposes, and in a variety of 
settings. 

II. Critical Thinking:   Students will summarize, synthesize, and critically analyze ideas from multiple 
sources in order to draw well-supported conclusions and solve problems. 

III. Identity and Culture: Students will understand themselves, complex social identities, including deaf 
identities, and the interrelations within and among diverse cultures and groups. 

IV. Knowledge and Inquiry: Students will apply knowledge, modes of inquiry, and technological 
competence from a variety of disciplines in order to understand human experience and the natural 
world. 

V. Ethics and Social Responsibility: Students will make reasoned ethical judgements, showing 
awareness of multiple value systems and taking responsibility for the consequences of their actions. 
They will apply these judgements, using collaboration and leadership skills, to promote social justice 
in their local, national, and global communities. 

 

As part of a team of External Reviewers, including Mr. Marvin Miller, Gallaudet University alum and 
Deafhood scholar, and Dr. Nathan Rein, Assistant Dean for Academic Affairs, Ursinus College, and 
myself, we were charged with reviewing the items sent to us by the Provost Carol Erting, prior to our 
arrival to campus. In addition, we conducted interviews with representatives from all stakeholders, as 
well as, reviewed documents sent to the team from GSR Program Director, Dr. Leslie Rach.  Once the 
on-site visit concluded, we were instructed to record our findings and send our reports via e-mail by 
March 15, 2019.  Moreover, my approach was to carefully analyze all documents to map proper 
alignment of SLOs, to the GSR Program Outcomes (POs) and then the strategic plan, lists the 
“Priorities” of Gallaudet University, the Director of General Studies Requirement (GSR) Program 
Director, Dr. Leslie Rach and Provost, Dr. Carol Erting, to draft my findings (Appendix A and B).  I would 
have liked to spend time reviewing the syllabi for descriptions and weight of the summative 
assignments and the course outline to identify any formative assignments and time allotted from 
preparation to submission of the summative assessment in accordance to the SLO it measures the 
quality of the assignments as described via assignment sheet or description per the syllabus, and to 
identify the appropriateness of the rubric styles used, but there are some systems that need to be put 
in place, first, before this can be examined.  However, I can suggest that the taxonomy of Dee Fink’s 6-



       GALLAUDET UNIVERSITY   

part “Significant Learning” to integrate course content into life lessons, in conjunction with, re-
alignment of the course curriculum using the Backward Design model from Wiggins and McTighe, is 
useful to designed student learning outcomes that focus on student success and retention (Appendix 
N). 
 

 
FINDINGS: Describe typical problems, strengths, weaknesses, or errors that characterize GSR program. 
 

1. There is no clear alignment of the Program Outcomes of GSR to the Gallaudet’s priorities 
and goals as articulated in the Strategic Plan.  Please see the list taken from the website: 

 

Priority One:  Define Gallaudet’s Bilingual Mission: Validating and Enriching Bilingualism and 
Our Multicultural Identities Within Our Community.  

Goal: Establish the foundation for Gallaudet’s bilingual (ASL/English) mission through 
the vision, values, and practices that will guide how we work, learn, engage, and 
innovate together. 
 

Priority Two:   Diversity, Equity, and Inclusive Excellence: Creating a thriving community. 
Goal: Address the most critical issues and needs to ensure Gallaudet continues to build 
a campus climate in which every member of the university community supports each 
other in feeling welcomed, included, and valued for their unique qualities and individual 
contributions. 
 

Priority Three:  Enhance Student/Learner Success and Experience: Creating Learners, Leaders, 
Innovators, and Change-makers as part of Gallaudet’s Mission. 

Goal: Address the most crucial aspects of the student experience to immediately 
improve the Gallaudet experience for undergraduate, graduate, and special students, 
both on-campus and online. 
 

Priority Four:  Building Blocks of Success: Improving Our Infrastructure and Investing in Our 
People. 

Goal: Develop focused plans to address and invest in our human capital, critical 
infrastructure needs (especially digital and campus infrastructure), and Gallaudet’s 
internal and external relationship-building capacity. 
 

Priority Five:  Enhance Academic and Community Vitality: Positioning Gallaudet as a Thought-
Leader Related to Deaf, Hard of Hearing, and Deaf-blind People and for All of 
Humanity. 

Goal: Continue to build, articulate, and implement Gallaudet’s vision for Creativity Way 
(and the overall 6th Street development) to drive innovation and excellence in 
Gallaudet’s overall academic vitality and contributions to society. 
 

Priority Six:  Optimize Resources: Improving Financial Planning and Management Practices 
and Strengthening and Diversifying Revenue Streams. 

Goal: Strengthen Gallaudet’s long-term financial well-being by growing and diversifying 
revenue streams and by improving the efficiency and effectiveness of financial planning 
and management practices. 
 

2. The syllabi submitted by the GSR Director, was consistent in that the POs were articulated 
but inconsistent in that there are no Course Content SLOs listed, which should be uniformed 
according the GSR course codes, especially if there are multiple sections. 

3. I noticed there is an experiential learning component, but its description in the syllabi reads 
like “busy work,” in other words, it is not stated or explained as “experiential learning” and 
define the term “experiential learning” what it means and why it is a part of the course. 

4. The GSR program has five program outcomes.  However, the five categories are not defined 
in clear terms, so that the GSR course can be aligned to specific program outcome that can 
be measured by articulating a student learning outcome that is more specific to a GSR 
course (i.e. GSR 210).  Moreover, the only SLOs are the GSR Program Outcomes (POs), there 
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are no Course Content SLOs. In addition, I cannot identify the assignment, nor the type of 
rubric used (i.e. Holistic, Analytic or Checklist and Evaluation). 

 

RECOMMENDATIONS: 
1. Identify what competencies/skills-sets the students enrolled in this course will be able to 

demonstrate and how they will be measured.  Then develop no less than 3 and no more 
than 5 outcomes based on the formative and summative assessments that are linked to a 
specific SLO for the course content as well as GSR PO.  For example, at Claflin University, we 
have five categories that are linked explicitly to the university’s Strategic Plan.  The 
categories have a specific goal and the course listed in our General Education Program have 
Course Content SLOs and a General Education SLO that measures the PO.  
a. General Education Program Categories and Goals: 

i. Leadership and Life Skills: Claflin graduates will demonstrate visionary 
leadership, initiative and collaboration by displaying a capacity for ethical 
reasoning, innovation, financial literacy, entrepreneurship, civic engagement, 
and community service. 

ii. Knowledge Acquisition: Claflin graduates will demonstrate knowledge of the 
world through the study of the arts, sciences, civilization, and culture. 

iii. Communication and Literacy: Claflin graduates will be able to convey ideas 
efficiently and effectively and analyze information from digital and multimedia 
print sources. 

iv. Global Citizenship: Claflin graduates will demonstrate cultural sensitivity and 
global citizenship by learning to analyze and address complex issues of local, 
national, and global communities. 

v. Intellectual Acumen: Claflin graduates will demonstrate professional 
competence by displaying critical thinking skills, rational reasoning, effective 
synthesis, and integration of knowledge in a variety of settings.  

 
For example, here’s a course description of a course in the General Education Program at 
Claflin University.  Please note the Gen. Ed. Category and the outcomes specific to the 
course content and the one identified to address and measure the Gen. Ed. PO. 

____________________________________________________________________________________ 
 

AAAS 101: African American Heritage 3-credit hours 
 

COURSE DESCRIPTION: A general education interdisciplinary course specifically designed to introduce first-year students to 
college classroom culture while learning about the rich heritage of African Americans. Focus includes their culture, history, 
politics, literature, art, music, religion, and contemporary issues. Special attention is given to the roles and impact the 
African diaspora globally has played in shaping African American culture, history, perspectives, and modern activities. 

STUDENT LEARNING OUTCOMES (SLOs):  

1. Critical Reading: Students will apply terms and concepts in insightful analyses of content-specific 
literature.  
Assignment & Assessment: Students will demonstrate comprehension of course content (multiple-
choice, true/false, and short-answer quizzes) developed for administration after exposure to course 
material. 

2. Critical Writing:  Students will demonstrate basic research techniques by integrating scholarly 
sources that support an argument in a written assignment. 
Assignment & Assessment: Students will compose an authentic source-based project that 
demonstrates proficiency (a minimum score of “70” on an analytic rubric) in academic writing.  

3. Oral Communication: Students will defend research projects using appropriate academic discourse.  
Assignment & Assessment: Students will present research findings both in class and out of class that 
demonstrates proficiency (a minimum score of “70” on an analytic rubric) in public speaking. 

 
General Education Program (PO) 
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Gen. Ed.  Category: 
 
Leadership and Life Skills: Claflin graduates will demonstrate visionary leadership, initiative and collaboration by displaying 
a capacity for ethical reasoning, innovation, financial literacy, entrepreneurship, civic engagement, and community service. 
 

4. Leadership and Life Skills: Students will demonstrate persuasive oral argumentation and evidence-
based critical thinking by submitting and presenting an authentic source-based project. 
Assignment & Assessment: Students will both demonstrate orally in groups and submit an authentic 
source-based project that demonstrates proficiency (a minimum score of “14” or “Acceptable” on an 
analytic rubric) in hard and soft skills as it pertains to leadership development and life skills.   

____________________________________________________________________________________ 
2. The mission state for GSR Program should be a part of the boilerplate language of the 

syllabus: 
i. The mission statement of the GSR curriculum states that the program is designed 

to provide a rigorous academic program that prepares students for successful 
learning in a complex world where traditional academic disciplines are 
interrelating, merging, and overlapping. The program provides students with a 
high-quality sequence of coursework intended to prepare them for their chosen 
majors, for lifelong learning, and for challenging careers. The General Studies 
program begins with Freshman Foundations (GSR 100-level courses), continues 
with Integrated Courses (interdisciplinary GSR 200-level courses) and concludes 
with a Capstone Course (GSR 300).   

3. There needs to be some sort of system of accountability put in place, that includes 
considerations from all stakeholders on campus—students, faculty, administrators and 
senior administration.  Appendices A, B, C, and D, are temples and samples of ways to 
implement these systems.  In addition, consider adopting an Assessment Management 
System (AMS) to use as a repository, such as Qualtrics, Xtrac, etc, to be managed by a dean 
of Assessment and Evaluation or VP of Institutional Effectiveness or Institutional Research. 

4. Next, Adjunct-Faculty need to be on-boarded in the same manner fulltime Faculty are hired.  
If the GSR Program is primarily staffed by Adjuncts, them quality of instruction and 
Academic Program integrity should be discussed and evaluated. They should be 
professionally developed and mentored (Appendix E). Appendix M has suggestions for a 3-
day professional development workshop.  Appendix G is a form that can be used as the 
Adjuncts are developing their Course Layouts.  In addition, Appendix I, is a sample report 
that should be submitted to the GSR Director from the GSR Course Coordinators at the end 
of the semester or Academic Year. 

5. Lastly, as an advisement tool, Appendices F, K, and L, are sample curriculum checklist, and 
maps, so that students are clear and more importantly, the advisors in the GSR Program are 
clear about student pathways and course sequences, as well as, what the GSR course are 
equivalent to at other institutions, especially those who still use the traditional Gen. Ed. 
Program model. 

6. An additional last, (smile), Gallaudet should strongly consider a marketing strategy to 
promote the GSR Program, for instance, use the university logo along with creating a 
tagline, (possibly a contest with the student body to come up with a tagline for GSR), a day 
during Homecoming week to highlight the program, flyers and brochures for recruiting 
students to Gallaudet University, other bookstore novelties, design a t-shirt to foster 
excitement for new freshman and the program (another contest idea), make every Friday 
GSR Day and have faculty show school spirit and wear a GSR t-shirt etc. 
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Part II:  Strengths, Gaps, and Opportunities 
 
The model of general education proposed by Gallaudet University should be applauded for the 

conceptualization of the new GSR, as multiple institutions are replicating similar models.  The non-

binding findings for improvement suggested by the Middle States Commission on Higher Education, 

suggest that the University invests in adding faculty members dedicated to the program once the 

budget allows. In addition, the institution should reexamine the transfer policies to better assist 

students in their paths to graduation.   

It is clear that the institution is committed to student retention and graduation and readdressing the 

transferability of GSR courses will further demonstrate this commitment. In order to assist with the 

transferability of GSR course creating partnerships with other institutions will allow you to understand 

the problem in depth.  According to my brief research, specific institution accepts GSR courses, as 

General Education Requirements for specific categories, such as humanities, philosophy electives, or 

general electives. Running a report to discover which institutions you receive high population of 

transfer students as well as institutions that student transfer to will give you a list of colleges to 

contact.  If you can partner with institutions to establish equivalencies for specific courses that will 

assist students who are transferring into Gallaudet to have a clear understanding of their matriculation 

path and those who decide to leave the institution.  Engaging in articulation agreements with 

institutions can assist with ensuring course transferability or joining a consortium.  There are several 

resources and tools that institutions and students use to see their courses transfer, for example, 

College Transfer.Net.  Based on results from this tools GSR courses are connected to various 

institutions and how Mapping course descriptions from other institutions to connect equivalences, for 

example, GSR 231 Scientific and Quantitative Reasonings in Context is the equivalent to INTSTUDY 299 

at the Bloomsburg University of Pennsylvania.  (College Transfer.Net GSR Equivalents)  

The university should create curriculum patterns and maps that are student-centered, creating 

purposeful pathways that demonstrate a coherent curriculum that has clear aims towards completion 

and are unique to the Gallaudet mission.  Students should be able to map and customize their 

educational experiences by viewing these patterns, eliminating box checking advising. Although the 

goal of the curriculum is to remove the checklist mentality associated with general education, the 

University should create curriculum patterns and checklist to help students keep an account of their 

https://www.collegetransfer.net/EquivalencyDetails/tabid/3312/Default.aspx?equivalencyId=22810034
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requirements. Curriculum patterns and checklist designed for students work best when you can also 

demonstrate a pathway and connection to GSR, Major Program, and career goals. The graphic below 

demonstrates how Gallaudet can create curriculum/career pathways with GSR that draw the 

connections for students (Appendices F, K, and L). Making these patterns published and easily 

accessible by incoming and current students will also aid in their understanding of GSR and course 

transfers. For example, you could develop a pathway called Global Citizenship, Diversity, and Inclusion 

(see below) where the sequence of courses is intentional and focused around a theme from a 

disciplinary perspective. Creating specific Pathways, allows students to organize their GSR courses into 

a focused experience that enhance their academic experience and value as a graduate.  Appendices H 

and O, are a sample form for creating theme-based courses to further develop the GSR Program and 

sample Thematic General Education design used at North Carolina A&T State University under the 

University Studies-model.  
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Example #1: GSR Pathway for Global Citizenship, Diversity, & Inclusion        

 
 

 

 

 

 

 

GSR Pathway

Global Citizenship, 
Diversity and Inclusion

GSR 150

Intro to Integrated 
Learning 

GSR 210

Spanish Through Film

GSR 220

LGBTQ+Comm&
MentalHealth

Practice

GSR 300

Black Deaf Stories

GSR 230

CivilRgtsLaws for 
People w/DAs

GSR 240

Rhetoric &Debate

GSR  101

First Year Seminar

GSR 102

Critical Reading &Writing

GSR 103

Am. Sign Lang&Deaf Studies

GSR 104

Quantitative Reasoning
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Example #2: GSR Pathway for Culture and Bilingualism 
    

 

 

Appendix K is an example of a curriculum map that your organization can use that simply shows 

students their road to matriculation as suggested by faculty. It is a plan that should be followed but it 

does not have to be done in the exact order. Students can visualize their next 4 years and all of the 

required courses.  The GSR Curriculum checklist (Appendix F) is a sample of a breakdown of the 

required GSR courses broken down by category.  Appendix L is a sample of an English Major checklist 

that includes GSR and Program Course Requirements. It's designed to clearly display course and 

graduation requirements according to the catalog and can be replicated for all majors. Student-friendly 

documents allow the student to draw connections while remaining accountable for their degree 

GSR Pathway

Culture & Bi-lingualism 

GSR 150

Intro to Integrated 
Learning 

GSR 210

Korea: History, 
Culture, & Lang.

GSR 220

Latin American  
Movements

GSR 300

Black Deaf Stories

GSR 230

Social 
Entrepreneurship

GSR 240

Deaf things 
Repuprposed

GSR  101

First Year Seminar

GSR 102

Critical Reading & 
Writing

GSR 103

Am. Sign Lang&Deaf 
Studies

GSR 104

Quantitative Reasoning



       GALLAUDET UNIVERSITY   

requirements and design their personal pathway to graduation. Such documents demonstrate that 

GSR, as well as major programs, are model-based outcomes and not a menu of courses but a set of 

outcomes that will present students with selections that guide their choices. These choices will 

strengthen their academic profile to equip students with the knowledge and skills that make them 

stellar workforce candidates and/or successful graduate school candidates.  

Providing centralized advising for 1st year and 2nd-year students within the student success or GSR 

department can foster a holistic advising experience for students. Based on my interactions with 

students, it was conveyed that they were unaware of the purpose of GSR and why advisors selected 

specific courses. Moreover, their concerns about the transferability of the courses and its connectivity 

to their major program can be addressed by trained academic advisors who can explain transfer 

policies and why a particular set of courses would benefit their overall goals. Transitioning to a Shared 

Academic Advising Model where some advisees meet with the central administrative unit, (i.e. an 

advising center), while others advise students in the academic departments of their major disciple 

could help promote buy-in from students.   

Sources: 
https://www.collegetransfer.net/EquivalencyDetails/tabid/3312/Default.aspx?equivalencyId=22810034  
http://catalog.niu.edu/preview_program.php?catoid=45&poid=10218 
https://catalog.umkc.edu/undergraduate-academic-regulations-information/general-education-
requirements/#umkcgeneraleducationcoretext 

 

 

 

 

 

 
 
 
 
 
 
 
 

 

 

 

 

 

https://www.collegetransfer.net/EquivalencyDetails/tabid/3312/Default.aspx?equivalencyId=22810034
http://catalog.niu.edu/preview_program.php?catoid=45&poid=10218
https://catalog.umkc.edu/undergraduate-academic-regulations-information/general-education-requirements/#umkcgeneraleducationcoretext
https://catalog.umkc.edu/undergraduate-academic-regulations-information/general-education-requirements/#umkcgeneraleducationcoretext
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Conclusion 
Gallaudet University’s commitment to its students is evident in their efforts to construct a general 

education program that is innovative, comprehensive, and addresses the national concern about ill-

prepared college graduates ready for the complex workforce environment. The continued effort of 

faculty, staff, and administrators to review, assess, and finetune the GSR curriculum to improve 

student outcomes is commendable. Although, a few concerns were presented by faculty, staff, 

students, and administrators the GSR program is designed specifically for its students. Given the 

concerns with curriculum mapping and alignment with SLOs, assessment, implementation of an 

assessment cycles it is vital that institution invests in professional development training for faculty and 

adjunct instructors to ensure this program is successful. Providing these trainings will be essential to 

the success of the program until the University hires an Assessment Coordinator or Institutional 

Effectiveness Director.  Once the mapping of GSR’s programmatic and course specific outcomes is 

complete it will provide structure, connections, and clarity to all stakeholders. 

Creating intentional and purposeful training specifically for adjunct instructors will allow them to 

connect to the curriculum and understand how to design and deliver the integrated courses.  These on-

boarding sessions can be done online and/or onsite training to ensure that their hiring process is 

completed swiftly.   If the University has not already done so investing in a software tool for 

accreditation assessment such as, Compliance Assist, PowerDMS, or WizeHive are a few that I 

recommend.  Upon reviewing the suggestions listed in this report I know that the University will craft a 

unique solution that will continuously improve the General Studies Requirement program.   
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APPENDICES 
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Appendix A:  General Studies Requirement Program and University Student Learning Outcomes Matrix Template 
 

                             
Course 
Code 

 

 
Course Title 

 
GSR Program 
Outcome (PO) 
 
PO #1: Language & 
Communication 
 

 
GSR Program 
Outcome (PO) 
 
PO #2: Critical 
Thinking 

 
GSR Program 
Outcome (PO) 
 
PO #3: Identity & 
Culture 

 
GSR Program 
Outcome (PO) 
 
PO #4: Knowledge & 
Inquiry 

 
GSR Program 
Outcome (PO) 
 
PO #5: Ethics & 
Social Responsibility 

 
Department 
• Course Coordinator (CC) 

• Instructor 

• # of Sections 

GSR 101 First Year Seminar 
      

(CC)Kathlyn Wood 
 

# of Sections 

Instructor 

GSR 102 Critical Reading and Writing 
     (CC) 

 
# of Sections 

Instructor 

GSR 103 
American Sign Language 

and Deaf Studies 

     (CC) 
 

# of Sections 
Instructor 

GSR 104 
Quantitative Reasoning 

Approach 

     (CC)Susanna Henderson 
 

# of Sections 
Instructor 

GSR 150 
Introduction to Integrated 

Learning 

     (CC) 
 

# of Sections 
Instructor 

GSR 210 
Comparing Multicultural 

Perspectives 

      (CC)Jane Nickerson 
 

# of Sections 
Instructor 

GSR 220 Methods of Multiple 
Disciplines 

    
  

 
(CC)Leslie Rach 

 
# of Sections 

Instructor 

GSR 230 Scientific & Quantitative 
Reasoning in Context 

    
  

 
(CC)Leslie Rach 

 
# of Sections 

Instructor 

GSR 240 Ethical Evaluation and 
Actions 

     
  (CC) 

# of Sections Instructor 

GSR 300 General Studies Capstone 

     
(CC)Jane Nickerson 

 
 # of Sections 

Instructor 

GSR 110 Career Development 
Workshop 

     (CC) 
 

# of Sections 
Instructor 
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Appendix B:  SLO Matrix Template 
  

STUDENT 
LEARNING OUTCOMES 

 

SUCCESS 
CRITERIA 

MEANS OF 

ASSESSMENT 

SCHEDULE 
& 

RESPONSIBLE PARTY 
RESULTS 

USE OF ASSESSMENT RESULTS 
(PLAN FOR LEARNING IMPROVEMENT) 

 
General Education PO:  
 
Communication and 
Literacy 
 
• Claflin graduates will 

be able to convey 
ideas efficiently and 
effectively and 
analyze information 
from digital and 
multimedia print 
sources. 

 
SLO:  Students will 
exhibit critical 
thinking through 
written assignment 
based on a personal 
experience.   
 
Assignment & 
Assessment: Students 
will compose a 
narrative essay that 
demonstrates 
proficiency (target 
score of 5 on the 
Accuplacer 
WritePlacer Writing 
Exam, a timed in-class 
posttest used for final 
exam) in academic 
writing.    
 

 
Target score 

of 5 or 
higher 

 
(WritePlacer 
Benchmark 
is a score of 
6 or higher) 

• WritePlacer 
Writing 
Exam 

 

• Department of 
English 
Faculty 

 
• Final Exams 

Week 

Instructor #1 
Number of Students:  20 
Overall Average:  4.4 
% of students who met Success Criteria: 40% 
(WritePlacer Benchmark: 10%) 
 
Instructor #1 
Number of Students: 33 
Overall Average:  5 
% of students who met Success Criteria:  70% 
(WritePlacer Benchmark: 27%) 
 
Instructor #1 
Number of Students:  27 
Overall Average:  4 
% of students who met Success Criteria:  48% 
(WritePlacer Benchmark: 4%) 
 
Instructor #1 
Number of Students: 22 
Overall Average:  4 
% of students who met Success Criteria:  41% 
(WritePlacer Benchmark: 0%) 
 
Instructor #1 
Number of Students: 35 
Overall Average:  4 
% of students who met Success Criteria:  31% 
(WritePlacer Benchmark: 6%) 
 
Instructor #1 
Number of Students: 47 
Overall Average:  4 
% of students who met Success Criteria: 40% 
(WritePlacer Benchmark: 2%) 
 
 
WriterPlacer (Overall) 
Number of Students:  412 
Overall Average:  4.5 
% of students who met Success Criteria:  47.6% 
(WritePlacer Benchmark: 12.14%) 
 

 

Students:  
The students should be made aware or reminded and strongly 
encouraged to take advantage of the support services offered across the 
campus, such as, The Writing Center. In addition, students should 
request and schedule appointments regularly with course instructors 
to receive supplemental instruction and assistance with the writing 
process for essay assignments. 
 
Faculty:   
The faculty should examine the alignment of SLOs to the course layout.  
All formative and summative assessments and the accompanying 
rubrics should be mapped directly to a SLO or Gen. Ed. PO. Next, faculty 
should consider using class-time for instructor conferences and make 
them mandatory for all students to attend.  
 
In addition, formative assignments should be designed and 
administered in a “test-like” environment at least 3 times during the 
semester prior to the actual WritePlacer Exam, during final exam week.  
Lastly, faculty should devote time during department meetings 
developing and discussing a plan for learning improvement and any 
other relevant data observed each semester. 
For example, consider the following questions: 
✓ How are we using the WritePlacer results? 

✓ Did we look at these results to aide in creation of our SLOs? 
 
Administrators: 
DEPARTMENT-LEVEL administrators should consider raising the target 
scores of standardized tests to aligned with other College Board 
suggested targets.   

Currently, the target score is 5.  Since the English Department offers 
English 101 at 3-levels, the targets should be in-line with the rigor and 
expectations according to the 3-levels, which are English 101 Honors, 
English 101 traditional/regular and English 101 Extended.   

DIVISION AND SENIOR-LEVEL administrators should reconsider using 
WritePlacer as a summative assessment.  In its current use, it does not 
measure the intended SLO or PO because it is designed for placement 
“pre-instruction”.  In other words, it is a diagnostic assessment.  
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Appendix C:  IE Matrix Template 
  

               
General Studies 
Requirement (GSR) Program 
(PO) 
Outcome 
 

LANGUAGE & COMMUNICATION:  
 
Claflin graduates will be able to convey 
ideas efficiently and effectively and 
analyze information from digital and 
multimedia print sources. 

Responsibility/ 
Cycle/ 

Custodian 

Assessment 
Procedure 

Expected 
Results 

Actual Results Use of Results 
 

Supporting 
Documents 

 
GSR 102: Critical Reading and 
Writing 
 
Student learning outcomes:  
Students will exhibit critical 
thinking through written 
assignment based on a personal 
experience.   
 
 

 
Department of 
English Faculty 

Coach 
 
 
 

Instructor #1 

 
Students will 
compose a 
narrative essay 
that demonstrates 
proficiency (target 
score of 5 on the 
Accuplacer 
WritePlacer Writing 
Exam, a timed in-
class posttest used 
for final exam) in 
academic writing.    
 

 
70% of the 
students 
enrolled in GSR 
100 will meet 
the target score 
of 5 or higher 
 
 
**(WritePlacer 
Benchmark is a 
score of 6 or 
higher) 

 
PREVIOUS YEAR 

2018 
 
# Students:  412 
Average:  4.5 
% met Target:  
47.6% 

 
 
**(WritePlacer 
Benchmark: 
12.14%) 
 

 
CURRENT 

YEAR 
2019 

 

 
Students: 
The university should examine the traffic flow of The 
Writing Center to determine if the hours of operation 
should be adjusted to better accommodate the students 
and see if there is also a need for more staff in the 
Center to address the increase in traffic.  In addition, 
conduct a focus group to survey the students’ attitudes 
regarding the quality of support services on campus. 
 
Faculty: 
The university should request the faculty to reexamine 
examine the alignment of SLOs to the course layout and 
should be mapped directly to a SLO or Gen. Ed. PO.  
 
In addition, support professional development for 
faculty to develop and discuss a plan for learning 
improvement and data observed each semester and 
consider the following questions: 
• How are we using the WritePlacer results? 
• Did we look at these results to aide in creation of our 

SLOs? 
 
Administration:  
The target score is 5.  The university offers English 101 
at 3-levels, the targets should be in-line with the rigor 
and expectations according to the 3-levels, which are 
English 101 Honors, English 101 traditional/regular and 
English 101 Extended.   
 
DIVISION AND SENIOR-LEVEL administrators should strongly 
reconsider using WritePlacer as a summative 
assessment.  In its current use, it does not measure the 
intended SLO or PO because it is designed for 
placement “pre-instruction”.  In other words, it is a 
diagnostic assessment.  
 

 

Please see the rubric, 
student-performance 
breakdown, and 
supporting document 
from Accuplacer about 
the WritePlacer Exam. 
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Appendix D:  ASSESSMENT CYCLE 
Example #1: Campus-wide 

 

Example #2: Pre-New Intitiative Implimentation 
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Appendix E:  SAMPLE Faculty Evaluation Rubric 

Rubric for Ranking Classroom Faculty 

Directions: (1) Check √ the criteria satisfied by the faculty member. (2) Add all criteria for this category and record the score. (3) Rate the faculty by this ranking value 
sum using this index: Excellent: 24-28; Good: 18-23; Satisfactory: 12-17; Deficient: 7-11 

Category Excellent  Performance Good Performance Satisfactory Performance Deficient Performance Suggested Assessment 
Source(s) Ranking 

Value 
4 3 2 1 

 
 
 
 
 
 
 
 
 
 
 
 
 

Effectiveness 
as a Teacher 

❑ Demonstrates excellent 
command of subject matter 

❑ Shows good command 
of subject matter 

❑ Shows satisfactory 
command of subject 
matter 

❑ Shows poor command 
of subject matter 

❑ Peer/ Chair’s 
Evaluations 

❑ Demonstrates highly 
effective teaching/ learning 
strategies 

❑ Shows effective 
teaching/learning 
strategies 

❑ Shows satisfactory 
teaching/ learning 
strategies 

❑ Shows poor teaching 
and learning strategies 

❑ Peer, Chair’s, & Student 
Evaluations 

❑ Actively encourages student 
participation and promotes the 
intellectual engagement and 
development of students 

❑ Good student 
participation; good 
promotion shown for 
the intellectual 
development of 
students 

❑ Satisfactory student 
participation; some 
promotion shown for the 
intellectual development 
of students 

❑ Little or no student 
class participation; does 
not promote the 
intellectual 
development of 
students 

❑ Peer, Chair’s, & Student 
Evaluations; review of 
class tests and 
assignments 

❑ Shows enthusiasm, initiative, 
and good rapport with students; 
displays excellent classroom 
management 

❑ Lively classroom 
presence, good rapport 
with students and good 
command in the 
classroom 

❑ Satisfactory 
teacher/student 
engagement and 
rapport and maintains 
class control 

❑ Poor teacher/ student 
engagement and 
rapport and minimal 
control in the classroom 

❑ Peer, Chair’s, & Student 
Evaluations 
 

❑ Has conducted two or more 
assessment studies of student 
learning outcomes (SLOs) for 
courses with substantial 
contribution 

 

❑ Has conducted at least 
one assessment study 
of SLOs 

❑ Has assisted others in 
assessment efforts of 
SLOs 

❑ Has not participated in 
any assessment efforts 
of SLOs 

❑ Chair’s/Self and 
Division 
Evaluations  
 

❑ Excellent plan for class observed; 
syllabus shows organized plan for 
the class with clearly defined 
learning outcomes/ objectives 
and appropriate assessment 
mechanisms 

❑ Good plan for class 
observed; good class 
syllabus showing 
learning outcomes/ 
objectives and 
appropriate 
assessment 
mechanisms 

❑ Satisfactory plan for class 
observed; satisfactory 
class syllabus showing 
learning outcomes/ 
objectives & appropriate 
assessment mechanisms 

❑ Disorganized plan for 
class observed; class 
syllabus shows poorly 
defined outcomes/ 
objectives & 
inappropriate 
assessment 
mechanisms 

❑ Review of Class 
Syllabus & Plan for 
Class Observed 

❑ Teaching materials and methods 
are current and appropriate – 
with use of digital enhancements 
 

❑ Good teaching 
materials and 
methods 

❑ Average teaching 
materials and methods 

❑ Poor teaching 
materials and 
methods 

Peer / Chair’s 
Evaluations 

 

Faculty Member: _________ Score: _______   Ranking for this category:  E/G/S/D= __________ 
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Faculty Comments 

 

 

 

 

 

 

 

 

 

 

Evaluator’s Comments 

 

 

 

 

 

 

 

 

 

 

 

Effectiveness as a Teacher: 

Effectiveness as a Teacher: 
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Appendix F:  SAMPLE GSR Curriculum Checklist 

 

 

 

 

 

 

FRESHMAN FOUNDATIONS Credit Hours Semester Grade

GSR 101 First Year Seminar 3

GSR 102 Critical Reading and Writing 3

GSR 103 American Sign Language and Deaf Studies 3

GSR 104 Quantitative Reasoning Approach 3

CAREER DEVELOPMENT WORKSHOP Credit Hours Semester Grade

GSR 110 Career Development Workshop 1

INTEGRATED COURSES Credit Hours Semester Grade

GSR 150 Introduction to Integrated Learning 4

GSR 210 Comparing Multicultural Perspectives 4

GSR 220 Methods of Multiple Disciplines 4

GSR 230 Scientific & Quantitative Reasoning in Context 4

GSR 240 Ethical Evaluation and Actions 4

CAPSTONE EXPERIENCE Credit Hours Semester Grade

GSR 300 General Studies Capstone 4

TOTAL CREDIT HOURS 37

General Studies Requirement (GSR) Curriculum 



       GALLAUDET UNIVERSITY   

Appendix G:  SAMPLE GSR FORMATIVE ASSESSMENT FORM  
 

 

 

 

 

 

FORMATIVE ASSESSMENT FORM 

Title: 

Instructor: 

 

Applies to what Learning Domain? (Bloom’s Taxonomy or Fink’s 6-part Significant Learning Taxonomy) 

✓ Knowledge: remembering previously learned material (i.e. define, recall, recognize, remember, who, 
what, when, where, how?) 

✓ Comprehension: understanding the meaning of remembered material (i.e. describe, compare, contrast, 
rephrase, put in your own words, explain the main idea?)  

✓ Application:  using information in a new context to solve a problem, answer a question or perform a 
task (i.e. apply, classify, use, choose, write an example, solve?) 

✓ Analysis:  thinking critically and in depth; breaking a concept into its parts and explaining the 
interrelationships (i.e. identify motives/causes, draw conclusions, determine evidence, support, analyze, 
why does this happen?) 

✓ Synthesis:  putting parts together to form a new whole; solving a problem requiring creativity or 
originality (i.e. predict, produce, write, design, develop, synthesize, construct, how can we improve, 
what would happen if, can you devise, how can we solve?) 

✓ Evaluation:  using a set of criteria to arrive at a reasoned judgment of the value of something (i.e. 
evaluate, assess, appraise) 

 

Supports what Course Objective? 

 

Supplies: 

 

Duration of activity: 

 

Implementation:  ___Groups   ____ Individuals  ____In-class    ____Homework                   
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Appendix H:  SAMPLE GSR Theme-Based Course Certification Form                       

 
Theme-Based Course Certification  

Protocol Checklist 
 

 
Course # & Title: _________________________________________________________ 
 Check if new course 
 
Department(s): ___________________________________________________________ 
 
Primary Contact Name: ____________________________________________________ 
 
E-Mail: ________________________________Phone Number: _____________________ 
 
Theme-based Cluster: ______________________________________________________ 
 
GSR Goals Covered (at least 2 of 4 must be covered) 

✓ Effective written and oral communication of ideas 
✓ Broad-based critical-thinking skills 
✓ Appreciation for diverse cultures 
✓ Social Responsibility and Civic Engagement 

 

 
Validation of Items Attached 

✓ Detailed Syllabus 
 

✓ Verification of no prerequisites or co-requisites 
 

✓ Assessment (--formative & --summative) 
 

✓ Interdisciplinary Content/Instruction 
 

✓ Portability (can be taught by instructors other than course developers) 
 

✓ Multiple sections (more than one instructor will be available to teach course) 
 

✓ Letter from Department Chairperson Indicating Willingness to Offer Course as GSR Elective at 
least two sections every academic year 

 
✓ Memorandum from Faculty Round Table Indicating Certification of Course has been completed 
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GSR Program Director’s Signature: ______________________ Date: ____________________ 

  Appendix I:  SAMPLE Team Coordinator’s Report (NCAT UNST 110)    
 

Critical Writing Team Discussion Report 
Submitted by Coordinator of UNST 110 

12 December 2008 
 

Introduction 

At the end of fall semester 2009, the course coordinator and Interim Associate Dean ________met with all full-
time Critical Writing faculty.  An announcement was also made during a team meeting that all other faculty who 
would like to meet should set up an appointment; feedback could also be sent through email.  Primarily, this 
meeting was to receive feedback about future directions for our team/course.  This was intended to be an 
opportunity for team members to contribute “anonymously,” with a kind of collective voice, to facilitate our 
forward movement.  Many faculty members shared very similar opinions and ideas, so no single person should 
be identified as having ownership of an idea in this document.   

Summary of Discussions 

I.  Curriculum 

• Quit discussing timelines and let assignment requirements guide how much time is devoted to assignments. 
• Transform the group presentation project into individual presentation. 
• Better integrate group work/collaboration into the course instead (as it is one of our course objectives).  

o Revise course to allow for more time for writing instruction and practice 
o Maybe do away with midterm reflection  
o Reduce final reflection and increase percentages on other writing assignments 

• Revise rubrics (language, categories, point distribution); language should be consistent on each rubric if the 
category reappears.  For example, all criteria for “organization” should be consistent on every rubric, rather than 
changing.  

• Incorporate more writing into the curriculum; perhaps drop the midterm reflection and get rid of the group part of 
the presentation in order to add another argumentative position paper that would be due before the research 
argument.  

• Early on, add a unit on basic grammar and mechanics; perhaps create a grammar/mechanics Blackboard test (for 
credit!) that we all could import and use; scores would automatically be updated in Gradebook. 

• Change the textbook and/or develop our own. 
• Mandate no more major curriculum changes, only make small adjustments to what we currently have. 
• Slim down the curriculum; there is too much packed into one semester. 
• Work toward emphasizing substantive writing in all foundation courses; if that happens, 110 might emphasize 

more fundamentals.  
• Close the gap between 103 and 110. 
• Analyze Accuplacer cut-off score, as it may be too low; send a 110-team member to represent us here. 
• Collaborate with library for a more effective relationship. 
• Create more policies/infrastructure. 
• Insist upon adherence to course goals and objectives but free teachers a bit to be more flexible in assignments, 

course structure, etc. 
• Organize members from the various foundation courses into pods/groups; within these groups, we could perhaps 

develop intersecting assignments such as a common reading at the beginning and/or end of the semester. 
• Incorporate more inward directed critical thinking activities.  
• Incorporate case studies because they are an interdisciplinary approach used in many fields.  
• Stretch out the first ½ of the curriculum and redistribute time and percentages. 
• Revisit objectives – maybe limit research and get other foundation courses to do a little more of that lifting.  

 

II. Service 
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• Meet only once a month, or every three weeks. 
• Find opportunities for broader collaboration between team members to foster more community and team 

spirit. 
• Collaboratively create formalized ways to hold team/individuals accountable. 

o More open communication in the team; bring issues out in the open 
o Limit people “telling” on each other behind each other’s backs  

• Organize service more effectively, i.e. committees need focus; not enough effective leadership; no clear tasks 
or goals. 

• Integrate professional development during team meeting times. 
o How comp/rhetoric scholarship can inform our course 
o Using rubrics / grading effectiveness and time-savers 

▪ Be sure all 110 faculty are on the same page with the basic composition categories, i.e. 
differences between organization and development, effective thesis statements  

o Focus on learning objectives 
o Formative assessments 
o Interesting assignments / workshop assignments 

▪ Creating effective writing assignments 
o Types of argument papers 
o Workshops with ATL 

• Utilize the UNST Commons for communication rather than send email. 
• Ask community/team to be more responsible during meetings by listening to each other better; locate 

solvable problems in meetings and don’t focus on ideas, problems, or proposals we can’t handle then and 
there; stronger community facilitation of discussion to make it more effective and collaborative. 

• Prioritize outreach to help alleviate institutional tensions around UNST. 
• Get division more clerical support, especially as we are moving more people to Moore Gym. 
• Prioritize teaching over service.  
• Keep the three organizing subcommittees and/or transform the policies and procedures committee into a 

curriculum committee (to handle readjusting the assignments and grade distribution, e.g. revising 
presentation project, adding another paper, working with UNST 120 – as requested by the UNC Tomorrow). 

• Give lecturers a course reduction/alternative assignment at least once a year for things like curriculum and 
professional development and service work. 

• Increase 110 visibility on campus with a magazine/newsletter titled “Speak” or “Write Again” (suggestions).  
• Work on clusters.  
• Increase morale. 

o Rather than discussing concerns about a few faculty with the entire team, talk one-on-one to 
individuals 

o Limit the amount of discussion we have about “tension” on campus regarding our program. 
o Foster more departmental/team merriment through fun, extra-curricular events/activities like parties 

and picnics.  
• Create policies around messy office space and find ways to hold faculty accountable for taking professional 

care of physical space. 
 

Conclusion  

Overall, people felt positively about the team in that we are a passionate faculty, a humanities-based group of 
folks who are willing to engage in assessment and statistical reasoning/data collection.  Many expressed 
satisfaction that we are very helpful to each other and act as resources among ourselves.  Most felt very good 
about where we stand as a team and course.   

         Source: 
 This is an actual report shared with the Team drafted by UNST 110: Critical Writing Coordinator, Beth Kaufka  
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Appendix J:  SAMPLE IE General Studies Assessment Plan     

General Education Assessment Plan  
 
General Education at Claflin University includes a common set of five measurable student learning 
outcomes; Communication and Literacy, Knowledge Acquisition, Intellectual Acumen, Leadership and 
Life Skills and Global Citizenship. Opportunities to master these outcomes are offered through a variety 
of core courses, teaching modes and methods throughout the curriculum.  
 
In 2018, the Provost and Institutional Effectiveness offices implemented the use of General Education 
coaches who will: 

•  Be the point person for General Education Assessment for your school.  The coach will work 
with AVP, Inst Effectiveness and the Gen Ed coordinator for training. 

• Gather the necessary data needed to assess general education (syllabi, course artifacts etc.). 
The coach will be noted as the custodian for general education for the school.   

• Attend meetings as necessary. 
• Be a part of the General Education annual assessment process.   

 
Course managers (Chairs/ Deans) are responsible for the normal annual review and assessment of ALL 
courses via the institutional effectiveness plan (annual reports, course outcome sheets etc...).  
 
The General Education core will be assessed in a three-year cycle to allow for effective review, 
assessment and use of results. This cycle provides a detailed and focused assessment on the 
effectiveness of offerings. In addition to the review of course artifacts, students will engage in national 
assessments for reading, writing, mathematics and critical thinking.  Below is a quick overview of the 
first general education assessment cycle.  
 

 

 

Year 
University Outcome Review/ 

Assessment 
Data Collection/ 

Reporting 
Responsible Coaches 

2018-19 
Communication 

Global Citizenship 

Gen Ed  Assessment 
Retreat 

Summer 2019 

English: Instructor 
Mass Comm: Instructor 
Foreign Lang.: Instructor 
Education: Instructor 
Bus: Instructor 

2019-2020 
Knowledge Acquisition 
Leadership/ Life Skills 

Gen Ed  Assessment 
Retreat 

Summer 2020 
 

Art- Instructor 
Music- Instructor 
Soc/Psy: Instructor 
Relgn/Hist/Af.Am. Instructor 
Univ 101- Instructor 
Assesmbly- Instructor  
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2020-2021 Intellectual Acumen 
Gen Ed  Assessment 

Retreat 
Summer 2021 

Bio- Instructor 
Chem- Instructor 
CS/Math- Instructor 
 

 

 
 
 
 
 

Coaches along with the Institutional Effectiveness office will prepare annual assessment reports using 
the general education assessment matrix below.  The team will conduct a detailed review of course 
artifacts, syllabi, and learning outcomes at the summer general education assessment retreat. The final 
report will include findings and suggestions to improve/enhance the general education core.  

 
 

SLO Category University/ General Education Outcome 
Findings/ Use of Results 

 

Communication and Literacy: 
 

Claflin graduates will be able to convey 
ideas efficiently and effectively and 
analyze information from digital and 
multimedia print 
sources. 
 

 

Knowledge Acquisition: 
 

Claflin graduates will demonstrate 
knowledge of the world through the 
study of the arts, sciences, civilization, 
and culture. 
 

 

Intellectual Acumen: 
 

Claflin graduates will demonstrate 
professional competence by displaying 
critical thinking skills, rational reasoning, 
effective synthesis, and integration of 
knowledge in a variety of settings. 
 

 

Leadership and Life Skills: 
 

Claflin graduates will demonstrate 
visionary leadership, initiative and 
collaboration by displaying a capacity for 
ethical reasoning, innovation, financial 
literacy, entrepreneurship, civic 
engagement, and community service. 

 

 

Global Citizenship: 
 

Claflin graduates will demonstrate 
cultural sensitivity and global citizenship 
by learning to analyze and address 
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complex issues of local, national, and 
global communities. 
 

 

Source: 
General Education Assessment Cycle Plan submitted by Dr. Bridget Dewees, VP of Institutional Effectiveness at Claflin University, at the 
January 2019, Chairs Council Meeting. 
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Appendix K:  SAMPLE Curriculum Map 
 

 
 

 

 

 

Bachelor of Arts English 2019 
Concentration:  2nd MAJOR/MINOR: 

Name: ID#:  
  

A grade of C+ or better in ENG 208 or ENG 250 or their equivalents, and an interview with Major/Minor coordinator or chair. 

           

                  

                  

First Semester: ___________    Second Semester: ________________   
Course Adjust.  Credits Grade  Course Adjust.  Credits Grade 

GSR 101-First Year Seminar   3    GSR 150 Intro to Integ. Learn   3   

GSR 102 Critical Reading&Writing   3    ENG 208 Intro to Literature   3   

GSR 103 Am. Sign Lang & Deaf St.   3    ENG 250 Intro Pub&Prof. Writ   3   

GSR 104 Quantitative Reasoning   3    ENG 375 Media Literacy    3   

                 

                 

 Total     Total   

Winter     Summer    

                  

                 

         
                  

  Third Semester: ________________    Fourth Semester: _________________  
Course Adjust.  Credits Grade  Course Adjust.  Credits Grade 

                 

                 

                 

                 

                 

                 

 Total     Total   

Winter     Summer    

                  

                 

         
                  

  Fifth Semester: _______________     Sixth Semester: ____________________________  
Course Adjust.  Credits Grade  Course Adjust.  Credits Grade 

                 

                 

                 

                 

                 

                 

                 

 Total     Total   
Winter     Summer    
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Seventh Semester: ________________     Eighth Semester: ______________________  
Course Adjust.  Credits Grade  Course Adjust.  Credits Grade 

                 

                 

                 

                 

                 

                 

 Total     Total   
Winter     Summer    

                  

                 

         
                  

Ninth Semester: _____________     Tenth Semester: __________________  
Course Adjust.  Credits Grade  Course Adjust.  Credits Grade 

                 

                 

                 

                 

                 

                 

 Total     Total   
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Appendix L:  SAMPLE ENGLISH MAJOR Curriculum Checklist 
 

English Major Program Requirements  

2019 
 

General Studies Requirements 

FRESHMAN FOUNDATIONS Credit Hours Semester Grade 

GSR 101 First Year Seminar 3     

GSR 102 Critical Reading and Writing 3     

GSR 103 American Sign Language and Deaf Studies 3     

GSR 104 Quantitative Reasoning Approach 3     

        

CAREER DEVELOPMENT WORKSHOP Credit Hours Semester Grade 

GSR 110 Career Development Workshop 1     

        

INTEGRATED COURSES Credit Hours Semester Grade 

GSR 150 Introduction to Integrated Learning  4     

GSR 210 Comparing Multicultural Perspectives 4     

GSR 220 Methods of Multiple Disciplines 4     

GSR 230 Scientific & Quantitative Reasoning in Context 4     

GSR 240 Ethical Evaluation and Actions 4     

        

CAPSTONE EXPERIENCE Credit Hours Semester Grade 

GSR 300 General Studies Capstone 4     

        

English Program Requirements 

Pre-Major Courses (6 Credit Hours) Credit Hours Semester Grade 

ENG 208 Introduction to Literature Studies 3     

ENG 250 Introduction to Public and Professional Writing  3     

        

Required English Courses (15 Credit hours) Credit Hours Semester Grade 

ENG 320 Field Experience  3     

ENG 399 Introduction to Methods of Literary Study  3     

ENG 403 British Literary Foundations  3     

ENG 405 American Literary Foundations  3     

ENG 493 Senior Thesis Project (topic to be specified) 3     

        

Elective Literature Courses (6 Credit Hours) Credit Hours Semester Grade 

Choose 2 Courses from Below         

ENG 408 Multicultural Literature and Perspectives  3     

ENG 410 Adolescent Literature  3     

ENG 433 Seminar in Pre-1800 Literature (topic to be specified) 3     

ENG 435 Seminar in Post 1800 Literature (topic to be specified) 3     

ENG 4412 Shakespeare 3     

ENG 442 Major Author (topic to be specified) 3     

ENG 495 Special Topics 1-5     
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Elective English Courses (15 Credit Hours) Credit Hours Semester Grade 

Choose 5 Courses from Below         

The courses below and/or the literature courses listed above in "Elective Literature Courses" (except the two courses that 
already count toward the elective literature course requirement), count toward the elective English course requirement.  

ENG 360 Writing for Digital Media  3     

ENG 365 Writing for Social Media 3     

ENG 370 Multimedia Composition  3     

ENG 375 Media Literacy  3     

ENG 380 Business and Technical Writing  3     

ENG 385 Fundamentals of Journalism  3     

ENG 387 Writing Center Theory and Practice 3     

ENG 390 Theories of Composition and Language Acquisition 3     

ENG 392 Creative Writing (topic to be specified) 3     

ENG 460 English Grammar for Writers and Future Teachers  3     

ENG 499 Independent Study  1-3     

THE 342 Introduction to Playwriting  3     

Note: Students are free to choose from whatever upper level English electives are offered. 

 Nevertheless, students with specific career goals or concentrations of study, such as education, are strongly 
encouraged to take courses such as Theories of Composition and Language Acquisition in consultation with both 
departments. A consortium course (3 credit hours) may substitute for one elective. 

Free Electives (41 Credit Hours) Credit Hours Semester Grade 

        

        

        

        

        

        

        

        

        

        

        

        

        

        

        

        

Total Credit Hours  120     
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 Appendix M:  PROFESSIONAL DEVELOPMENT SUGGESTIONS 
 

Assessing General Education -Workshop for General Education Coaches/Coordinators 

General education assessment is an ongoing process designed to monitor and improve student 
learning. Assessment helps us identify what is working well, what need attention, and how to make 
adjustments when disappointed with results. When we do assessment, we are asking a simple 
question: Are we satisfied with the student attainment of our learning outcomes?  
 
Known Challenges in Assessing General Education: 

• Most faculty owe primary allegiance to their disciplines rather than general education 
• Requires coordination of many faculty and departments 
• Adjunct faculty usually teach gen ed, but are not required to work beyond the teaching load 

 
The purpose of this 2.5-day workshop:  

1. Provide coaches/coordinator basic training on developing and implementing student 
learning outcomes. 

2. Align the university curriculum with expected general education outcomes.  
3. Leave the workshop with a completed assessment plan for General Education 

 
As a General Education Coach/Coordinator, you will:  

• Be the point person for General Education Assessment for your school.  The coach will work with AVP, Inst 
Effectiveness and the Gen Ed Director for training. 

• Gather the necessary data needed to assess general education (syllabi, course artifacts etc..). The coach will 
be noted as the custodian for general education for the school.   

• Attend meetings as necessary. 
• Be a part of the General Education annual assessment process.   
 

 
Day One  
9:00 am-10:00 am Introductions/Overview of Training 
10:00 am-12:00 pm  Writing Course Specific SLOs 
12:00 pm-12:30 pm Lunch  
12:30 pm-1:00 pm Reflection 
1:00 pm-3:00 pm Activity: Evaluate and/or Revise “Measurable” Course SLOs/Syllabus Development  
 
Day Two  
9:00 am-10:00 am  The Assessment Process at Gallaudet/Coach’s Role and Responsibility  
10:00 am-11:00 am Alignment of Curriculum with General Education 
11:00 am-12:00 pm Writing General Education SLOs Aligned with “Category and Definition”  
12:00 pm-12:30 pm Lunch 
12:30 pm-1:00 pm Reflection 
1:00 pm-3:00 pm Activity: Evaluate General Education SLOs “Category and Definition”/Develop and/or 

Revise General Education SLOs for each Course (listed as General Education 
requirements and/or options) 

 
Day Three 
9:00 am- 11:30 am Hands On – Writing Gen Ed Outcomes 
11:30 am-12:30 pm Lunch/Wrap-Up/Submission of Documents 
 
Source:   
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Assessing General Education -Workshop for General Education Coaches developed and facilitated by Drs. Proctor-Walden, Amaker and 
Dewees, at Claflin University, July 2018 

Appendix N:  Suggested Reading List 
 

Bandura, A. (1997). Self-Efficacy: The Exercise of Control. New York, NY, US: W H Freeman/Times Books/ Henry 
Holt & Co.  

Fink, D. (2013). Creating Significant Learning Experiences:  An Integrated Approach to Designing College Courses. 

Revised and Updated Ed. San Francisco, CA: Jossey-Bass. 

Suskie, L. (2015). Five Dimensions of Quality: A Common Sense Guide to Accreditation and Accountability.  

Forward by Stan Ikenberry. San Francisco, CA: Jossey-Bass.  

Wiggins, G. & J. McTighe. (2005). Understanding by Design. 2nd ed. Alexandria, VA: Association for  

Supervision and Curriculum Development.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://psycnet.apa.org/
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Appendix O:  SAMPLE THEMATIC GENERAL EDUCATION (NCAT) 
 

University Studies Program 
http://www.ncat.edu/~univstud/index.html 

 
MISSION 

 
University Studies (UNST) is the interdisciplinary general education curriculum of North Carolina Agricultural and 
State University and provides the intellectual foundation for the University’s degree-granting programs. Its goal 
is to provide students with a framework for critical inquiry that serves as a foundation for continuing academic 
development and life-long learning. Motivated by the principle that scholarship is best learned by the way it is 
practiced, University Studies applies discovery, inquiry, analysis, and application in the classroom to promote: 

• broad-based critical-thinking skills, 
• effective written and oral communication of ideas, 
• appreciation for diverse cultures, and 
• commitment to ongoing civic engagement and social responsibility. 

Through coursework and co-curricular experiences, the University Studies core curriculum develops in students 
an understanding of the interdisciplinary nature of knowledge, encourage cross-disciplinary dialogue, and 
promotes the development of intentional learners who take responsibility for their learning. 
 

ACCREDITATION 
 

The general education program is accredited by Southern Association of Colleges and Schools (SACS). 
 

GENERAL PROGRAM REQUIREMENTS 
 

The University Studies program requires a minimum of 37-credit hours of coursework, as specified below. 
Incoming freshmen are required to complete 13-credit hours of UNST foundation courses (UNST 100, 110, 120, 
130, and 140) during their first 32-credit hours of study at North Carolina A&T State University, 12 credit hours 
of theme-based courses, 9-credit hours of major-specified courses that support University Studies learning 
objectives, and 3-6 credit hours of a senior capstone experience (typically specified by the student’s major 
department.) Freshman students who do not meet Freshman proficiency competency requirements (see below) 
in English composition and/or mathematics must successfully complete UNST 103 (Basic Writing) and/or MATH 
099, (Intermediate Mathematics) with a passing grade before being allowed to enroll in any University Studies 
Foundation courses. Theme based University Studies courses are taken only after a student has completed all 
University Studies foundation courses. Students choose a University Studies thematic cluster in consultation 
with their advisor or major department chair prior to completing University Studies foundation coursework. 
Students are required to complete 12-credit hours in a single thematic cluster prior to the senior capstone 
experience. Students wishing to switch clusters must still complete 12-credit hours in a single thematic cluster, 
unless otherwise approved by the Dean of University Studies. In addition to the 37-credit hour requirement, all 
North Carolina A&T State University students are required to complete 
50 hours of service/experiential learning prior to the senior capstone experience. Student service/experiential 
learning hours will be monitored in conjunction with the Division of Student Affairs.  Students are reminded that 
performance in University Studies courses may influence eligibility for some majors. Many 
competitive majors require minimum grade point averages (GPA’s). 
 

APPROVAL FOR TRANSFER CREDIT 
 

Transfer students enrolling at North Carolina A&T State University must receive prior approval from the Office of 
Admissions at North Carolina A&T State University to substitute college-level coursework completed at other 
institutions for University Studies requirements. The Dean of the College or School in question will resolve any 
remaining questions regarding substitution for transfer credit. The list of approved transfer equivalencies can be 
found on the University Studies web site: http://www.ncat.edu/~univstud/resources.html. 
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ADVANCED PLACEMENT (AP) CREDIT 
 

Entering students may obtain advanced placement and college credit based on their performance on the College 
Board Advanced Placement (AP) examinations. A score of three (3) or higher on the English Language and 
Composition or the English Literature and Composition examination will entitle the student to credit for Critical 
Writing (UNST 110). No other Advanced Placement examination will be considered for University Studies credit, 
since the field subject areas do not correspond to the interdisciplinary content of the remaining University 
Studies courses. The student’s academic advisor and/or department chair will recommend AP credit. The final 
decision on accepting AP course credits as a substitute for Critical Writing (UNST 110) will be made by the Dean 
of the school/college. 
 
 

FRESHMAN PROFICIENCY REQUIREMENTS 
 

All Freshmen students are required to demonstrate proficiency in mathematics and English composition. SAT 
scores (mathematics and reading) or ACT scores (mathematics and English) are used to demonstrate this 
proficiency. Proficiency examinations may also be used to demonstrate this proficiency. Students who fail to 
reach the minimum placement cut score or passing score for the English composition assessment will be 
required to complete UNST 103 (Basic Writing) with a passing grade. Students who fail to reach the minimum 
placement cut score or passing score for the Mathematics assessment will be required to complete MATH 099 
(Intermediate Mathematics) with a passing grade. These courses do not count towards University Studies 
requirements. 
 

COURSE DESCRIPTIONS IN UNIVERSITY STUDIES 
 

UNST 103. Basic Writing Credit 3(3-0) 
This course is designed to prepare students for writing college-level compositions. The course begins with a 
focus on paragraph writing, requiring that students demonstrate their ability to develop and organize 
paragraphs adequately and clearly. In addition, the course concentrates on the short composition, requiring that 
students demonstrate competency in writing short essays. Computer-based tools such as Criterion may be used 
to address fundamental skills in student writing. The course will be offered for a Pass/Fail grade. 
 

Foundation Courses 
 

University Studies foundation courses focus on the four major goals of the University Studies program: broad-
based critical-thinking skills; effective written and oral communication of ideas; appreciation for diverse 
cultures; and commitment to ongoing civic engagement and social responsibility. Foundation-level courses 
emphasize active learning/teaching strategies, ongoing formative assessment, and interdisciplinary thinking. 
 
UNST 100. University Experience Credit 1(1-0) 
This seminar emphasizes the role of the University Studies program and presents a broad overview of the 
curriculum structure and rationale, including an introduction to a variety of interdisciplinary themes within the 
University Studies program. Introductory discussions on ethics, wellness and healthy lifestyles, diversity and civic 
engagement will be included. 
 
UNST 110. Critical Writing Credit 3(3-0) 
This course introduces students to reading comprehension and the writing process. Students will read and 
evaluate selected texts and apply critical thinking through writing and speaking. Students will engage in formal 
and informal writing, revise drafts and respond to constructive feedback related to critical thinking skills, use 
grammar and conventions of standard written English. All students will develop a writing portfolio for course 
assessment. 
 
UNST 120. The Contemporary World Credit 3(3-0) 
This course examines the social, economic, political, and cultural roots of the contemporary world. It focuses on 
the major developments, events, and ideas that have shaped world societies since the beginning of the 
twentieth century. Close attention will be given to the concepts and categories that allow students to grasp the 
nature and development of the contemporary world, thus providing them with a framework for understanding 
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the contemporary global experience. The course helps students to develop critical thinking skills in their oral and 
written work and to use information technology effectively. 
 
 
UNST 130. Analytical Reasoning Credit 3(3-0) 
This course engages students in scientific, quantitative, and logical reasoning processes to prepare them to 
interpret and solve problems encountered in everyday life. Students will consider concepts from logic and the 
scientific disciplines including life, social, and physical sciences. The scientific method and a variety of analytical 
approaches are explored, including numerical, graphical, verbal/logical, and algebraic reasoning. 
 
UNST 140. The African American Experience: An Interdisciplinary Perspective Credit 3(3-0) 
This interdisciplinary course introduces students to the important contributions made and challenges faced by 
people of African descent in America and the global community. This course will focus on oral, written, and 
visual means of expression as a basis for discussion, analysis, and debate. 
 

Theme-Based Courses 
 
Students are required to complete 12 credit hours within a single thematic cluster. If a student decides to 
change to a different thematic cluster, he/she will have to satisfy all the course requirements for the new 
cluster. The Dean of College of Arts and Sciences will consider exceptions to this rule based on individual 
petitions. Theme-based courses are communication intensive (oral and written) and emphasize interdisciplinary 
learning motivated by societal issues and problems. Course descriptions of approved thematic courses offered 
by departments outside of University Studies can be found in the requisite sections of the Bulletin. 

SCIENCE, TECHNOLOGY, AND SOCIETY 
 

AGEN 216   ITT 385    SOWK 415 
CHEM 100/110   MATH 111   UNST 201 
COMP 390   MATH 112   UNST 203 
ENGL 206   PHIL 266   UNST 206 
ENGL 231   PHYS 101   UNST 207 
ENGL 331   PHYS 105   UNST 210 
ENGL 336   POLI 410   UNST 213 
GEOM 210   POLI 448   UNST 219 
HIST 307   SOCI 473   UNST 221 

 
UNST 201. Inventing America: Science, Technology, and Progress 
This course explores the complex relations among scientific discovery, technological advance, and societal 
change through analysis of key episodes in American history from the pre-industrial era to the Information Age. 
In addition, students will debate the ethical issues triggered by scientific and technological innovation, examine 
how technology is portrayed in literature and the arts, and evaluate the frequently made claim that more 
advanced science and technology lead to better lives. 
 
UNST 203. Technology, the Real, the Fake and the Authentic 
This course encourages analysis and comparison of cultural systems through case studies of real, fake, virtual 
and authentic works and personal experiences studied from the standpoint of the technologies and cultural 
communities that produced and consumed them. These case studies include works of art, technological 
artifacts, and other experiences. 
 
UNST 206. Scientific Revolutions and Social Change 
This course highlights the complex connections between science, technology, scientific breakthroughs, and 
social, political and economic change. The experiences of and lessons from the Industrial Revolution of the 18th 
Century will be used to understand the social, political and ethical implications and challenges of the current 
revolution in nanotechnology. Students are led to discover the deeper relationships between seemingly 
unrelated events in history, and explore competing interpretations given by different disciplines. 
 
UNST 207. Ethics and Technology 
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This course examines ethical issues arising from scientific and technological advancements. The central 
normative question students will consider is: Simply because we can do something does this mean we should? 
After exploring various standards of morality, students analyze issues such as reproductive technologies, cloning, 
genetic engineering, stem cell research, life-span extension, genetically modified foods, and ethical concerns 
within nanotechnology. 
 
UNST 210. Ethics in Information Technology 
This course will explore moral, ethical, and legal problems associated with information technologies including 
issues such as security and privacy. Students will critique ethical dilemmas, debate moral issues, and develop 
ideas for reducing ethical problems and coping with their effects. 
 
UNST 213. Evolution and Social Implication of Technology. Theme: Technology and Progress 
This course examines diverse technology systems, such as biotechnology, communication, construction, 
manufacturing, medical, and transportation. Discussion focuses on the interaction of technology with human 
health, the environment, the global economy, and politics, as well as technological forecasting and assessment. 
 
UNST 219. Technology and Public Wellness 
This course describes, reviews and challenges issues arising from the development of technology and the 
implications for public health policy. Students explore the relationship between the development and 
implementation of technology and cultural factors such as religion, politics, history and economics. The course 
also examines how technology influences health and wellness in local and global contexts. In addition, students 
critically evaluate how technology policies of the industrialized superpowers influence the well-being of people 
in non-industrialized nations. 
 
UNST 221. Thematic Writing and Speaking: Technology and Society 
This course is designed to improve students’ abilities to write, speak and think critically about important issues 
in the contemporary world by focusing on the rhetoric of science, technology and progress. Students examine 
rhetoric as represented in fiction and nonfiction: essays, short stories, drama, poetry, novels, film, popular 
culture (including popular science writing and journalism), and speeches. 
 

ENERGY, ENVIRONMENT AND SOCIETY 
 

AGEC 300   HIST 435   POLI 448 
AGEN 216   MATH 111   SOCI 200 
BIOL 100   MATH 112   SOCI 300 
BUAD 361   PHIL 266   UNST 205 
CHEM 100/110   PHYS 105   UNST 211 
EASC 201   POLI 250   UNST 212 
GEOG 200   POLI 410   UNST 221 
GEOG 322   POLI 415   UNST 229 
 

UNST 205. The Impact of Energy and the Environment on Development in Non-Industrialized Countries 
This course examines issues and challenges that result from the formation of energy and environmental 
practices and policies of non-industrialized countries. Students use historical perspective to explore why non-
industrialized nations are energy dependent. 
 
UNST 211. Case Studies in Environmental Issues 
This course utilizes case studies to gain an understanding of the roles environmental law, 
journalism/communications, economics, and science/engineering play in environmental issues. 
 
UNST 212. Contemporary Issues in Energy Uses and Sources 
This course is designed to provide integrative experiences to students using contemporary energy issues as an 
underlying theme. It will cover the economic importance of the energy sector, the production and use of 
different types of energy, and their impact on the environment and health. 
 
UNST 221. Thematic Writing and Speaking: Technology and Society 



       GALLAUDET UNIVERSITY   

This course is designed to improve students’ abilities to write, speak, and think critically about important issues 
in the contemporary world by focusing on the rhetoric of science, technology and progress. Students examine 
rhetoric as represented in fiction and nonfiction: essays, short stories, drama, poetry, novels, film, popular 
culture (including popular science writing and journalism), and speeches. 
 
UNST 229. Contemporary Issues in Nuclear Energy 
This course is designed to present a current understanding of nuclear energy. Different reactor designs, 
economics of nuclear energy, and management of nuclear energy will be reviewed. Nuclear power will be 
compared to another alternative energy sources. Emphasis will be placed upon regulations, environmental 
issues, health issues, and security and safety concerns. Nuclear power and options for the future will be 
examined. 

COMMUNITY, CONFLICT, AND SOCIETY 
 

BIOL 100   HIST 418   UNST 204 
BUAD 361   HIST 461   UNST 208 
CRJS/SOCI 406   MATH 111   UNST 216 
ENGL 336   MATH 112   UNST 220 
HIST 203   PHIL 260   UNST 221 
HIST 209   POLI 446   UNST 222 
HIST 312   POLI 448   UNST 224 
HIST 332   SOCI 406   UNST 230 
HIST 336   SOWK 413   UNST 231 
HIST 417 

 
UNST 204. 21st Century Organizations: Attitudes, Attention Drivers, and Angst 
This course introduces students to the factors that affect organizations in the 21st century by exploring the 
principles, practices, and pitfalls that affect organizational success or failure in a global society. The 
empowerment of individuals to create organizational cultures will be demonstrated through case studies of 
successful organizations (e.g., Fortune 100 companies). Students will learn about leadership, communication, 
and group dynamics through the investigation of targeted units. 
 
UNST 208. Foundations of Negotiation and Conflict Resolution 
This course explores negotiation, arbitration, and mediation techniques. It encourages students to manage 
conflict and negotiate peaceful solutions to business, economic development, social and political problems in 
our local communities and global societies. 
 
UNST 216. Genocide in the Modern World 
This course examines the concept of genocide, the deliberate murder of a specific group of people, through 
careful analysis and discussion of theoretical approaches, specific case studies, and relevant cultural artifacts, 
including literature and film. 
 
UNST 220. Social Consequences of Scientific and Technological Progress In the African American Experience 
This course presents an analytical approach to the issues of social justice and environmental racism with a focus 
on African-American communities. Students explore historical and contemporary social and economic impacts 
of science and technology, how and why they differentially affect African-American communities, and how these 
consequences can be mitigated. 
 
UNST 221. Thematic Writing and Speaking: Technology and Society 
This course is designed to improve students’ abilities to write, speak, and think critically about important issues 
in the contemporary world by focusing on the rhetoric of science, technology and progress. Students examine 
rhetoric as represented in fiction and nonfiction: essays, short stories, drama, poetry, novels, film, popular 
culture (including popular science writing and journalism), and speeches. 
 
UNST 222. Introduction to Crime Studies and Research 
This course will introduce students to research methodologies used in the field of crime studies. Students 
examine the impact of crime studies research on public policy. The topics include math and quantitative 
research, competing theories of crime in society, and the relationship between legal and scientific reasoning. 
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UNST 224. Thematic Writing Fieldwork 
This course explores the interdisciplinary applications of fieldwork and emphasizes the ethnographer’s skill set: 
cultural awareness and sensitivity, precise observation, careful interviewing and note taking, and the crafting of 
convincing prose. Fieldwork is centered around the principles of ethnographic research, 
 
UNST 230. Religion and Society 
This course examines interactions between religion and societies as factors influencing the formation of 
community, the breakdown of community, and reconciliation within and among communities. Contemporary, 
historical, and nonwestern examples will be explored. Interrelations between religion and societies will be 
explored from different disciplinary perspectives, including those of psychology, history, sociology, philosophy, 
evolutionary biology, neurobiology, and neuropsychology. 
 
UNST 231. Introduction to Christianity 
This course introduces students to basic concepts and approaches to the academic study of religion including 
the origin and history of Christianity as evolving institutions, beliefs, practices, and the ongoing quest by 
Christians to define themselves in a changing, increasingly global world. The course will introduce students to 
the global diversity of Christian experience from its Middle Eastern and Greco-Roman origins, African, Eastern 
and Western forms of Orthodoxy, and contemporary international Pentecostal forms of Christianity in the global 
southern hemisphere. 
 
 
 

HEALTH, LIFESTYLES AND SOCIETY 
 

BIOL 100   PHIL 266   UNST 214 
CRJS/SOCI 406   PSYC 320   UNST 215 
HEFS 135   SOCI 304   UNST 217 
HPED 219   SOCI 308   UNST 218 
HPED 222   SOWK 370   UNST 221 
MATH 111   SOWK 409   UNST 225 
MATH 112   SOWK 415   UNST 226 
NURS 305   UNST 202   UNST 227 
NURS 315   UNST 209   UNST 228 
NURS 415 

 
UNST 202. Ecological Approach to an Active Healthy Lifestyle 
This course examines the integration of cultural, psychological, sociological, and ethical issues affecting and 
affected by the health and wellness of individuals and the society in which they live. Students explore the 
contextual and theoretical basis of holistic approaches including the complex nature of humans with regard to 
health and well-being from ecological perspectives. Students gain experience with specific methods to foster 
greater appreciation for personal responsibility for health and strategies to enhance and preserve the 
individual's and public health. Societal health issues and the factors that impact on the health and wellness of 
communities and the individual's role in health policy are also examined. 
 
UNST 209. Disparities in Public Health Care: The Effects on Race, Gender, and Class 
This course is designed to explore the disparities that exist among the categories of race, gender, and class in 
relationship to healthcare. The course focuses on six areas of major health inequities including infant mortality, 
cancer, cardiovascular disease, diabetes, HIV/AIDS and immunizations. 
 
UNST 214. Maps, Mapping, and Environmental Health 
This course encourages students to conceptualize and assess environmental and health issues from a spatial or 
geographical perspective. Topics such as air pollution, water pollution, population dynamics, occupational 
health, food protection, epidemiology, disease causation and prevention, vector-borne disease, and consumer 
protection are covered. Geographic Information Systems technology is used to model environmental health 
topics. 
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UNST 215. Comparative Socio-Cultural Environments of Health Care Systems 
This course examines the differential effects of social, political, economic and cultural factors on development 
and utilization of health care systems across diverse societies. Students further explore the interrelationships 
between specific aspects of socio-cultural environment and the availability and use of health care. 
 
UNST 217. Health and Wellness in the 21st Century 
This course explores the impact of globalization on health and wellness from the perspectives of culture, 
religion, politics, history, economics and technology. 
 
UNST 218. Fitness for Life 
This course is a combination of classroom and activity-based learning activities with a focus on proper nutrition 
and the mastery of the knowledge and skills necessary for students to become accomplished monitors of their 
personal fitness. 
 
UNST 221. Thematic Writing and Speaking: Technology and Society 
This course is designed to improve students’ abilities to write, speak, and think critically about important issues 
in the contemporary world by focusing on the rhetoric of science, technology, and progress. Students examine 
rhetoric as represented in fiction and nonfiction: essays, short stories, drama, poetry, novels, film, popular 
culture (including popular science writing and journalism), and speeches. 
 
UNST 225. Epidemiology 
This course will introduce students to the basic principles, theories and concepts of epidemiology and their 
application specifically pertaining to the distribution and determinants of disease. The course will focus upon the 
biological, environmental, social, and analytical approaches to understanding the determinants of human 
health, and the application of that knowledge to improving the health of populations 
 
 
 
UNST 226. A Personal Approach to Health 
This course will address the relationship between lifestyle health-related issues, including sexual responsibility, 
psychological health, nutrition, and exercise. Additionally, issues such as weight control, stress management, 
tobacco, and alcohol use will be addressed. 
 
UNST 227. Global Health and Socio-Economic Development 
This course will introduce students to the main concepts of global health and the critical links between public 
health and social and economic development. The course reviews the determinants of health status in terms of 
biology, demography, epidemiology, culture, sociology, economics, and politics. Global Health introduces 
students to key concerns regarding reproductive health, child survival, nutrition, communicable diseases, and 
chronic diseases. 
 
UNST 228. Contemporary Issues in Public Health 
This course explores current public health, environmental health, and health service delivery issues in the U.S. 
Topics include organization and costs of health systems, access to care, and the interrelationships between risk 
factors and health. 
 

Source:  
2010 – 2012 UNDERGRADUATE BULLETIN OF NORTH CAROLINA AGRICULTURAL AND TECHNICAL STATE UNIVERSITY, August 
2010, UNDERGRADUATE BULLETIN OF NORTH CAROLINA AGRICULTURAL AND TECHNICAL STATE UNIVERSITY, 
This Bulletin is also available on the world wide web at:  www.ncat.edu/bulletin/ 


