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This Assessment Handbook should be used
as a…
1. Catalyst for conversations about assessment.
2. Source of ideas on which you can build.
3. Bridge to resources to support you.
4. Tool for learning more about student learning and assessment.
5. Key to the Assessment Resource Room filled with written materials.
6. Guide to the “Office of Assessment” on Blackboard;
assessment@gallaudet.edu; resources from your professional
organizations; and, professional development opportunities.

Updated on March 14, 2008
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ASSESSMENT HANDBOOK
PART I: Introduction
Intellectual Curiosity

Assessment is an evolving process at Gallaudet University. It is a

process that focuses on intellectual curiosity about student learning, student engagement,
pedagogical practices, bilingualism, a new general education curriculum and much more.
Gallaudet envisions assessment as a university commitment that includes understanding the
contributions to student success of academic departments, co-curricular programs, academic
support services, enrollment management, and service units. Ultimately, assessment data
improves our understanding of the student experience at Gallaudet by answering four critical
questions:

1) What knowledge, abilities, and values do our graduates possess?
2) How do we know what our graduates know, can do, and appreciate?
3) How does my department, program or service contribute to the success of Gallaudet
students? (Answered by departments.)
4) How do the University’s collective efforts result in graduates who are academically
prepared to achieve and contribute to a global community?
(Answered by the Office of Assessment & Institutional Research)
In the past, the University has taken a silo approach to assessment. In some instances these silos
have not gone completely around the assessment cycle nor used assessment data to improve
student learning. In other cases, departments have shown a high level of competency in
understanding, reporting and using assessment data. We are now moving in a new direction of
connecting all assessment efforts into a University-wide assessment process that will incorporate
all stages of the assessment cycle. The transformation will not be quick; mistakes will occur; and,
it certainly will not be perfect the first time. However, feedback from external experts indicates
7

that we are on the right path of being able to document student learning and make changes for
improved student learning through an institutional-wide assessment planning process. You are a
necessary ingredient for the success of this effort.

Definitions

Central to each of these definitions of assessment is the core principle that
values and seeks to improve student learning.

“Assessment is the ongoing process of:
1) Establishing clear, measurable expected outcomes.
2) Ensuring that students have sufficient opportunities to achieve these outcomes.
3) Systematically gathering, analyzing, and interpreting evidence to determine how well
student learning matches our expectations.
4) Using the resulting information to understand and improve student learning.”
Suskie, L. (2004)
“Assessing for learning is a systematic and systemic process of inquiry into what
and how well students learn over the progression of their studies and is driven by
intellectual curiosity about the efficacy of collective educational practices.”
Maki, P. (2004)
“Assessment is an ongoing process aimed at understanding and improving student learning. It
involves making our expectations explicit and public; setting appropriate criteria and high
standards for learning quality; systematically gathering, analyzing and interpreting evidence to
determine how well performance matches those expectations and standards; and using the
resulting information to document, explain, and improve performance. Assessment helps us
create a shared academic culture dedicated to assuring and improving the quality of higher
education.”
AAHE Bulletin, (November 1995)
Why Assess

FIRST and FOREMOST - Improve student learning outcomes.

¾ Promote sustained institutional dialogue about teaching and learning.
¾ Gather evidence that faculty and staff make a difference in student learning.
¾ Collect compelling evidence of student learning and institutional effectiveness.
8

¾ Inform decisions about curriculum, pedagogy, resource allocation, and program
effectiveness.
¾ Maintain accreditation through the Middle States Council of Higher Education
and other discipline/professional accrediting bodies.
Continuous Assessment Cycle
The assessment cycle is an iterative process for
continuously inquiring about how well faculty, staff, and students are doing. What are students
learning? Is student learning supported or supplemented outside the classroom? While all
faculty and staff use some components of the assessment cycle, the use of all steps in this cycle
allows one to close the loop by using the results and focusing on continuous opportunities to
improve.
Assessment is a continuous cycle that begins with a shared mission statement that leads to:
A. Identifying student learning outcomes;
B. Assessing student learning;
C. Analyzing assessment results; and,
D. Using results to improve teaching and learning.
Using this assessment cycle is central to answering questions about student learning at Gallaudet.
Below are a few of the questions we want answered. There are others.
¾ What do we want our students to learn?
¾ Are students learning what we want them to learn?
¾ Do we serve some students better than others?
¾ What evidence do we have of student learning?
¾ How can we modify our programs so that ALL students benefit equally?
See illustrations of the assessment cycle in Appendix A and B.
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Assessment is not one more plan to be filed away;
assessment is a circular planning process
that goes on and on and on and on!
Gallaudet Archives of Plans

_________________________________________________
___

Gallaudet’s University-Wide Approach to Teaching, Learning, and Assessing
Continuous Assessment Cycle

4. Use
Results

3.

1. Set Learning Outcomes

Analyze
Assessment Results

2. Assess

Learning
10

Linda Suskie, Moving Ahead with Assessment,

April 30, 2007

A Six Step Expanded Version of the Assessment Cycle

Mission

6. Share Results

5. Use Assessment Results for
improving learning.

4. Analyze Assessment
Results

1. Identify Learning
Outcomes

2. Identify Learning
Opportunities

3. Assess Student Learning
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Adapted from Kent State University Model

Core Assessment Principles

1. Assessment is a process of critical inquiry into teaching
and learning.

2. A student should be given multiple and varied opportunities to demonstrate learning.
3. Assessment data must be used to affect improvements in programs and learning.
4. The assessment process must include time and venues for critical reflection on student
learning data.
5. The entrenchment of exemplary assessment practices requires professional development
activities.
6. As a student-centered, teaching institution, Gallaudet values the contributions to student
success made by undergraduate and graduate academic departments, academic support
programs, student development programs, enrollment management programs, outreach
programs and administrative service units. Assessment data from these units is critical to
demonstrating institutional effectiveness and student learning.
7. Assessment practices at Gallaudet seek to document student learning where it occurs.
A.
B.
C.
D.
E.
F.

In the classroom
On the soccer field
In the Advising Office
In the Financial Aid Office
In Residential Halls
On Local and Global Internships and Experiences

8. The driving force behind effective assessment is the active participation and leadership of
administrators, faculty, staff, and students.
9. Recognition of individual and department efforts is an essential ingredient of a
sustainable assessment process.
12

The development of a university-wide assessment planning process is a long road.
Expect the journey to be bumpy! Expect to sometimes lose your way.
But most of all, expect to participate in victory celebrations along the way.

PART II: Mission Statement
The foundation for an assessment planning process is a shared, clearly
Mission Statement articulated mission statement. Aligned mission statements are
mutually supportive. A mission statement is a brief statement that
identifies the purpose of your program, who is served, and how they
are served. A mission statement is clear, concise, short enough to recite from memory and
contributes to assessment. Aligned mission statements are mutually supportive.

Gallaudet University Mission Statement
Gallaudet University, federally chartered in 1864, is a
bilingual, diverse, multicultural institution of higher
education that ensures the intellectual and professional
advancement of deaf and hard of hearing individuals
through American Sign Language and English.
Gallaudet prepares its graduates for career opportunities
in a highly competitive, technological, and rapidly
changing world.
13

Every department and/or program at Gallaudet should have a mission statement. That mission
statement should distinguish it from other departments at Gallaudet. The mission statements of
planning units must also be aligned with, and support the accomplishment of, the above
University mission statement. Examples of mission statements and how they are aligned
follows.

Aligned Mission Statements

University Mission Statement
Gallaudet University, federally chartered in 1864, is a bilingual, diverse,
multicultural institution of higher education that ensures the intellectual
professional advancement of deaf and hard of hearing individuals
through American Sign Language and English. Gallaudet prepares its
graduates for career opportunities in a highly competitive, technological,
and rapidly changing world.

Division Academic Affairs (DRAFT)
The mission of the Division of Academic Affairs is to promote
a bilingual, culturally diverse and academically rigorous environment
for all Gallaudet students. As a part of its mission, Academic Affairs
also will maintain its international prominence as the world leader in
in deaf education. Academic Affairs will achieve its mission by
offering academic programs of excellence, cultivating scholarship and
research, and assessing student learning and institutional effectiveness.

Sociology Department
The Sociology Department at Gallaudet University
challenges students to examine the structural and
cultural dimensions of the social world. Our
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curriculum emphasizes a concern for the quality and
diversity of human life, a commitment to the
empirical analysis of culture and society, and a
rigorous preparation for students’ postbaccalaureate occupational and educational goals.

Another example of mission statement alignment.

University Mission Statement
Gallaudet University, federally chartered in 1864, is a bilingual, diverse,
multicultural institution of higher education that ensures the intellectual
professional advancement of deaf and hard of hearing individuals
through American Sign Language and English. Gallaudet prepares its
graduates for career opportunities in a highly competitive, technological,
and rapidly changing world.

Administration & Finance Division (DRAFT)
The division of Administration & Finance (A&F) supports the University’s
day-to-day operations through timely and efficient delivery of quality
services to members of the Gallaudet community and those who contact or
visit with us from off campus. A&F is committed to the continued
improvement of its program and services, making the best use of financial and
human resources, adding value, and reflecting the best practices of higher
education in everything we do. A&F continually monitors and modifies our
day-to-day operations and services to ensure that we remain fully accessible
through American Sign Language and English.

Student Financial Services
The mission of Student Financial Services is to ensure the timely and
accurate processing and recording of all student financial transactions.
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Student Financial Services accomplishes its mission through clear
and effective communication and coordination with students, parents,
external agencies and Gallaudet offices.

Remember that your mission statement the foundation of your assessment planning process. It
is a brief statement that identifies the purpose of your program, who is served, and how they
are served. A mission statement is clear, concise, and short enough to recite from memory.
Here are a few mission statements written by your colleagues. More examples can be found
on the assessment blackboard under “Office of Assessment” and at Assessmen@Gallaudet.edu.
Family and Child Studies
The heart of the Family and Child Studies undergraduate program is preparing our deaf
and hard-of-hearing FCS majors to work effectively with your children in group settings.
By using critical thinking, decision-making, and communication skills, our graduates
design and implement early childhood programs that support the strengths and needs of
young children and their families.
Department of Business
The Department of Business (DOB) provides a comprehensive business education and
experience to undergraduate students. The DOB prepares students with the knowledge
and
skills to pursue successfully challenging careers, graduate studies, and other post-graduate
endeavors. DOB has a strong commitment to bilingual education using American Sign
Language and English. The department emphasizes excellence in teaching, learning and
assessment through the integrated use of technology, critical thinking and analysis, a
national and international perspective and practical hands-on learning opportunities both
inside and outside the classroom.
Campus Life Mission
Campus Life supports the mission of Gallaudet University by providing a safe and
welcoming environment in which all students can come together in the pursuit of
academic excellence. Campus Life provides students the opportunity to foster skills
contributing towards living in a pluralistic society, cultivate the development of character,
civility, and community and develop an understanding of the interrelationships that supp
a successful and meaningful life.
Office of International Programs and Services
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The Office of international Programs and Services facilitates global education and
international exposure which enriches the academic and cultural environment at
Gallaudet University and promotes extensive cross-pollination of ideas.
Department of Public Safety
Our mission, as the Department of Public Safety, is to promote individual responsibility,
community commitment, and involvement through dynamic crime prevention initiatives
to create a safe, secure, and informed campus community. By the timely communication
of current incidents on and about the campus, the community is enabled to make
knowledgeable decisions and strategies to protect life and property.

Mission Statement Checklist

Here is a criteria checklist for creating or reviewing your
mission statement.

Does your mission statement…
Yes

No

1. Identify the purpose of your program or department?

Yes

No

2. Indicate who is served?

Yes

No

3. Indicate how students are served?

Yes

No

4. Present itself in a concisely worded statement?

Yes

No

5. Use short, rather than long complex sentences?

Yes

No

6. Align itself with the mission statement of your program and/or school?

Yes

No

7. Align with the University mission statement?

If you have answered “yes” to these questions, then you
are ready to enter the next phase of the assessment
cycle, i.e., writing goal statements (optional) and
writing student learning outcomes (essential) at the
program and course level. The faculty Curriculum for
Undergraduate Education has already established 5
undergraduate outcomes at the university level. You
should be aware of these.
1. Language and Communication: Student will use American Sign Language and written
English to communicate effectively with diverse audiences, for a variety of purposes, and
in a variety of settings.
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2. Critical Thinking: Students will summarize, synthesize, and critically analyze ideas from
multiple sources in order to draw well-supported conclusions and solve problems.
3. Identify and Culture: Students will understand themselves, complex social identities,
including deaf identities, and the interrelations within and among diverse cultures and
groups.
4. Knowledge and Inquiry: Student will apply knowledge, modes of inquiry, and
technological competences from a variety of disciplines in order to understand human
experience and the natural world.
5. Ethics and Responsibilities: Students will make reasoned ethical judgments, showing
awareness of multiple value systems and taking responsibility for the consequences of
their actions. They will apply these judgments, using collaboration and leadership skills,
to promote social justices in their local, national, and global communities.

PART III: GOAL STATEMENTS
Goals

are broad statements of desired student outcomes. Learning goals can be stated
broadly at the University level or more specifically at the program and course/activity
level. They are “interconnected, complimentary, and reciprocal.”
MSCHE. Student Learning, 2003

Philosophy Department at Gallaudet University
¾ Analyze and critique arguments.
¾ Effectively argue in support of an opinions.
¾ Intelligently discuss important philosophical problems and theories.
¾ Describe key developments in the history of philosophy.
¾ Make reasoned decisions about ethical issues.
¾ Work meaningfully with primary sources.
¾ Perform high-quality independent research.
Community Service Program at Gallaudet University
¾ Promote a greater sense of civic responsibility among Deaf and Hard of Hearing
undergraduate students.
¾ Create bridges between non-profit organizations and the university.
¾ Raise students’ confidence and abilities with regard to interacting with people who are
unfamiliar with American Sign Language (ASL) and other aspects of deaf culture.
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¾ Increase students’ knowledge about their major course of study or other areas of academic
interest as well as increase students’ job skills, such as critical thinking, writing, flexibility,
and marketability.
¾ Collaborate with university faculty to provide service-learning projects that all students to
apply classroom knowledge to address a societal problem or benefit a community in need.
Arizona State University in Guidelines for the Assessment of Learning Outcomes reminds us that
“…Goals are typically presented to students in the department description of the program that
can be found in the catalog. Examples of learning goals for students would be statements such
as:
¾ Gain an understanding of…
¾ Become aware of…
¾ Develop an appreciation for …”

Part IV: Student Learning Outcomes
Learning Outcomes

are statements of what students will:

1. Know and Understand
2. Be able to do
3. Value/Appreciate

=
=
=

Cognitive
Psychomotor
Affective

Learning outcomes are the basis for assessment of student learning at the course, program and
institutional level. Identifying learning outcomes is important because learning outcomes:
1. Provide direction and focus for teaching and learning activities.
2. Identify priorities.
3. Inform students about what they are to learn in each course and when they participate in
an activity.
4. Ensure that student learning outcomes are aligned with the mission of the program and
the University.
5. Examine the degree to which personal growth and affective development of students are
addressed.
MSCHE. Student Learning, 2003
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Student Learning Outcomes are SMART
Specific
Measurable
Attainable and Achievement-Oriented
Results-Oriented
Time Bound
Levels of Outcomes

From the Broad Institutional Outcome to the Course/Activity Outcome
Institutional Outcome

Program Outcomes

Course Outcome

A. Institutional Level Outcomes
Language and Communication
Students will use American Sign Language (ASL) and written English to communicate
effectively with diverse audiences, for a variety of purposes, and in a variety of settings.
Critical Thinking
Students will summarize, synthesize, and critically analyze ideas from multiple sources in
order to draw well-supported conclusions and solve problems.
Identity and Culture
Student will understand themselves, complex social identifies, including deaf identifies
and the interactions within and among diverse cultures and groups.
Knowledge and Inquiry

20

Students will apply knowledge, modes of inquiry, and technological competence from a
variety of disciplines in order to understand human experience and the natural world.
Ethics and Social Responsibility
Students will make reasoned ethical judgments, showing awareness of multiple value
systems and taking responsibility for the consequences of their actions. They will apply
theses judgments, using collaboration and leadership skills, to promote social justice in
their local, national, and global communities.
B. Program Level Outcomes: Center for Academic Programs and Student Services
Students who are served by CAPSS will:
1. Expand knowledge of their skills, abilities, values, interests, and behaviors.
2. Understand and appreciate human cultural differences.
3. Make academic, career, social, and personal decisions that are ethical and effective.
4. Demonstrate effective academic, critical thinking and student skills.
5. Demonstrate self-advocacy skills that are effective and appropriate.
6. Understand the relationship between liberal education, career success, and life-long
learning.
The program level outcomes in CAPSS are directly related to the University level outcomes.
Just as the program level outcomes support the University level outcomes, so do the outcomes for
Academic Advising support the program level outcomes for CAPSS.
C. Department Level Outcomes for Academic Advising
Student will:
1. Understand and use the results of career and personality testing.
2. Use information learned about themselves to make an appropriate choice of courses
and/or a major.
3. Understanding role/responsibilities as a student.
4. Incorporate General Studies Requirements in their four year plan.
5. Value/appreciate the role of their academic advisor in helping to shape their
educational plans.
21

The diagram on the next page illustrateShow you move from stating learning outcomes in broad
terms to specific, course level measurable outcome statements.

Learning Outcomes
Levels of Specificity

COURSE
LEVEL
OUTCOME

PROGRAM/DEPARTMENT LEVEL

COLLEGE LEVEL OUTCOMES
22
DIVISION LEVEL OUTCOMES

pPRpRO

UNIVERSITY LEVEL OUTCOMES

FROM BROAD TO SPECIFIC

Adapted from Huba & Freed (2000).
Learning Centered Assessment on College
Campuses.

ACTIVITY: Writing Student Learning Outcomes
Creating student learning outcomes for academic department or program is a process that
involves bringing together the collective understanding of what members of your department or
participants of your program expect your graduates to know, be able to do, and appreciate.
Here’s one familiar group process approach used by many universities.
Step 1: Brainstorm
Break up into groups. Brainstorm what an ideal graduate would know, understand, and be able
to do. Write your responses on newsprint.
Step 2: Compare Answers
Post your answers. What are some of the common abilities that both groups seem to agree that
graduates should possess? Start with the outcomes agreed upon by all groups. They must be
important.
Step 3: Use Bloom’s or Other Classification of Cognitive Skills (Appendix)
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Bloom’s list of verbs which identify levels of cognitive skills has been provided for you in the
appendix. Other taxonomies are available and acceptable. Using verbs to identify cognitive skills
that describe your expectations of the ideal graduate, agree on broad cognitive skills that all your
graduates should possess. Remember that you are developing outcomes at the program level so
don’t be too specific. Specific outcomes will be written at the course level.
Below are examples of the program/department level outcomes for Family and Child Studies
(FCS).
FCS majors specialize in Child Development, demonstrating competence in six areas that
are standard components in high quality early childhood programs. Each of the six areas
listed below address all five of the University Learning Outcomes.
FAC majors will:
a) Apply knowledge of child development and growth to facilitate individual and
developmental appropriate interactions with young children, their families, and
early childhood environment.
b) Apply knowledge of how the diversity of families and the community impacts the
development of young children’s strengths and needs.
c) Demonstrate an understanding of procedures needed to promote and maintain
health, nutrition, and safety in early childhood programs.
d) Demonstrate the ability to observe, assess, and record information regarding
children’s development for use in an early childhood environment.
e) Apply knowledge of effective and developmentally appropriate methods and
materials to develop and assess curricula that promotes young children’s
development and learning.
f) Apply knowledge of appropriate behaviors, standards and ethics in early
childhood programs.
Step 4: Affective Outcomes
Were there other qualities of the ideal graduate that did not fit into Bloom’s classification of
cognitive skills? Those learning outcomes might be affective and indicate what the ideal graduate
may value or appreciate. What will your graduates value and/or appreciate? Let’s get that down
on paper also.
Step 5: Revisit Your First Draft
Wait one or two weeks and revisit your first draft. Also, go to websites of other universities and
professional organizations in your discipline. Compare your learning outcomes with theirs in
preparation for agreeing on the outcomes you will start with.
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Step 6 - Annual Review
In light of this data, meet (with faculty, staff, and students) at the end of each semester or
academic year and revise the list of outcomes, teaching methods, curriculum, and/or program.
Step 7 – Making Changes
Repeat the above steps regularly and as needed to improve student learning.
This group process is frequently used for groups to arrive at consensus. I adapted the process
described above Dr. Cia Verschelden’s process for writing learning outcomes’ presentations at
Gallaudet.
•
•
•

http://www.coun.uvic.ca/learn/program/hndouts/bloom.html
http://faculty.washington.edu/krumme/guides/bloom.html
http://www.apa.org/ed/new_blooms.html

Tell Me Which Outcomes to Assess

When you stop and think about it, you really don’t want an outsider making decisions about
what is important for students to learn in your discipline. Here are a few questions to guide the
conversation about which outcome to assess.
1. List all possible outcomes. Which are the most important to your graduates?
2. Does your professional organization give you any guidance as to the most important
outcomes? How are you using these standards?
3. Has the department had any reason to suspect that students are not mastering some areas?
4. Why not build upon past success!
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5. Does your department’s perspective on the performance of its graduates compare
favorably with the results of alumni surveys or employer/internship supervisor
evaluations?
6. Are you assessing the higher-order thinking outcomes or does your department focus on
the less meaningful outcomes such as memorizing dates?
7. Is your department assessing learning outcomes that will contribute to understanding the
degree to which our graduates achieve institutional level outcomes?
8. Are you assessing areas that can lead to change?
9. Will the outcome the department is assessing assist students in understanding the ways in
which the curriculum is integrated and learning in one course is contingent upon one
another?
10. What do you want to know about what your students are learning?

Rules of Thumb for Developing
Student Learning Outcomes

¾ Focus on intended outcomes that are specific to
your program.

¾ Include in clear and definite terms the knowledge, abilities, values and attitudes a student
who graduates from your program or participates in your program is expected to have.
¾ Confirm that it is possible to collect accurate and reliable data for the outcomes.
¾ Include more than one measure that can be used to demonstrate that students have
achieved the expected learning outcomes of the program, the next step in assessment.
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¾ Address how the students’ experience in the program contributed to their knowledge,
abilities, values and attitudes.
¾ State the outcome so that assessments of outcomes can be used to identify areas to
improve.
¾ Once student learning outcomes are identified, the next step in the assessment process is
to establish performance targets or measures and assessment activities designed to test
whether students have achieved the outcomes.
South Florida Community College, DRAFT, Educational Program Assessment Handbook (2007).

Student Learning Outcomes

This checklist is used by the University of Central Florida
and can be found in their Assessment Handbook.

This is a summary of the guidelines that you should keep in mind when developing student
learning outcomes for your program.
1. ____Focus on intended outcomes that are critical and specific to your program.
2. ____Include in clear and definite terms the knowledge, abilities, values and attitudes a
student who graduates from your program is expected to have.
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3. ____Confirm that it is possible to collect accurate and reliable data for the outcomes.
4. ____Consider available resources when developing outcomes.
5. ____Include more than one measure that can be used to demonstrate that the students in
a particular program have achieved the expected outcomes of the program.
6. ____Address how the students’ experience in the program contributed to their knowledge,
abilities, values and attitudes.
7. ____State the outcome so that assessments of the outcome can be used to identify areas
to improve.

Part V: Curriculum Mapping
With an Artist’s Eye

When developing a curriculum map, you are examining your work as
if you were an artist.

Occasionally during the creation of your artistic masterpiece, you step back and examine what
you have done. Do I have the right shade of blue? Is the work dimensional? Have I included
everything necessary to convey meaning and life?
As a part of the assessment process, faculty and staff must occasionally step back and reflect on
what they are doing. Charting a map of learning outcomes and courses is a methodical reflection
of where outcomes will be taught, when, and at what level. (Are you introducing a concept?
Reinforcing a concept? Or giving students the opportunity to demonstrate mastery of a concept?)
28

Business Administration Curriculum Map
I = Intro
R = Reinforce
E = Emphasized
M = Mastery

Micro
Soft for
Bus
207

Demo Comp Literacy
Use Software for Bus
Solutions
Recognize Ethical
Issues
Translate Corp Social
Responsibility
Into Policies
Utilize Accounting
Cycle
Compare Financial
Plans
Eval Marketing
Problems

Econ
208

I

Intro to
Bus
301

I

Marketing
314

I
I

Internship
450

R

M

I

I

I

R

I
I

Mgt.
Finance
401

E

M
R

E
R

E
I

R

R

M

M

M
R

M
M
Adapted from Maki,

2004.
After completing the map – often referred to as a matrix - here are a few questions that should
guide program discussions.
¾ What conclusions can be drawn about priorities, emphasis, and learning?
¾ What skill is taught in each course? Is it over taught? Under taught?
¾ Would any co-curricular activities enrich this program?

In their assessment handbook, South Florida Community College portrays “Assessment
Mapping” (2007) as a journey.
“Having identified Student Learning Outcomes (SLOs) and Performance Measures, the
next step is to plan your assessment strategy. Clearly, we do not have the resources or the
time to assess everything, so we must be very selective in what areas we conduct assessment
activities. An assessment map provides a visual representation of your overall assessment
plan an can be used as an analysis, communication, and planning tool. As such, as
assessment map
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1) Allows us to review the curriculum to check for unnecessary redundancies,
inconsistencies, misalignments, weaknesses, and gaps;
2) Documents the relationship between the required components of the curriculum
and the intended student learning outcomes;
3) Helps identify opportunities for integration among disciplines;
4) Provides a review of assessment methods; and
5) Identified what students have learned, allowing us to focus on building on
previous knowledge.
By identifying specific courses that will address each SLO, an assessment will provide
a holistic view of the journey that students take in completed our program requirements. Just as
a road map provides perspective and orientation to assist a wayward motorist to find his or her
ultimate destination, an assessment map facilitates the process of understanding standards and
assessment data.” (South Florida Community College, 2007)
Sharing assessment maps and curriculum maps with students enables them to see where they are
and where they are going with their studies. It also gives you and your students an opportunity
to consider what supplemental activities might foster achievement of this outcome.

Part VI: Learning Opportunities
is at the core of teaching and learning. Learning
opportunities must be designed intentionally and
connected directly to the learning outcome. Study the example below. This is one of the reports
you will be asked to report to the Assessment Office.
Designing Learning Opportunities

Learning Outcome
1. Student will be able to analyze biases in

Learning Opportunities
1. Chapter 17 in textbook.
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writings and in presentations.
2. Distinguish between fact and opinion in
newspaper editorials.
3. Attend lecture offered by the
Multicultural Student Program and
document the lecturer’s personal
biases. Cite ways in which the lecturer’s
bias reduces his/her objectivity in the
subject matter.
4. Review the syllabus for this course
carefully. Determine if the content or
design of the course is shaped by my
personal bias.
5. Group Project. Collect and analyze at
least 5 examples of cultural bias at
Gallaudet that are reflected in student
policies.

Best Practices in Aligning Outcomes, Instruction, and Assessment
Gallaudet is fortunate this semester to have Dr. Leonard Kelly, Research Scientist II, Graduate
Research Institute, working with faculty and examining the alignment between student learning
outcomes, instructional activities, and methods of assessment. Dr. Kelly describes below the
targets related to assessment and learning. They are as follows:
(1) Examination of the learning outcomes in a course, noting important differences
among them (for example, memorization of new vocabulary vs. concept learning, which
entails classification of specific examples as members of broader categories) and then
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determining, according to the instructional design literature, whether the course is
providing the minimal instructional experiences needed to advance each kind of outcome.
Learning of concepts, for example, requires at minimum (1) a presentation of the
essential defining characteristics of the target concept, (2) presentation of examples and
also non-examples of the concept, and (3) opportunities to practice classifying examples
and non-examples as instances of a concept. This part of the process would generate
suggestions, if needed, for modifications in course materials and/or activities so that they
were a better fit with target learning outcomes.
(2) Identification, where possible, of commonly occurring kinds of learner
errors/misconceptions related to each kind of learning outcome. For example, in concept
learning, one frequently occurring error is under generalization, whereby a learner
consistently refuses to accept examples that really are genuine members of the conceptcategory. Another kind of error is overgeneralization, and here a learner consistently
accepts non-examples as members of the category. Understanding the qualitative nature
of learner errors, in contrast to knowing simply whether they were correct or incorrect, is
useful in crafting responsive follow-up instruction or learner adjustments to their own
learning strategies.
(3) Examination of assessment instruments to confirm that they (1) are a match with the
outcomes that they are intended to measure and (2) are crafted in a way that reveals the
“logic” of student errors, particularly those that are of the commonly occurring types.
(4) Recommendations of changes in the course materials/instruction stemming from
patterns in the assessment results. Again, using the concept learning example, if students
are tending to over generalize, then responsive follow-up instruction should provide
easier examples, ones that make more transparent the salient features of the concept
category. Alternatively, when learners are tending to under generalize, then responsive
instruction should provide harder examples, ones where the essential characteristics of
the concept are less obvious.
Leonard Kelly (2007)
This project is significant because it captures the shift in our teaching, learning, and
assessment paradigm from gathering assessment data to inform external bodies
to gathering assessment data to inform teaching and learning.

32

Part VII: Assessment Methods
Each department and/or
program will select assessment
methods that are appropriate to the departments’ agreed upon learning outcomes and that
will yield useful information about teaching and learning. Here are some general
guidelines for departments when selecting assessment instruments.
Criteria for Selecting Assessment Methods

1) Collect evidence that matters to you. Perhaps you want to know about
academic rigor. Then design assessment that would help you answer these
questions.
A. Do students meet or exceed performance standards established by your
discipline?
B. How does the performance of our students compare with other
students?
C. Can the program internship experience be improved?
2) Methods should be multiple and varied.
3) Include both direct and indirect measures.
4) Feedback should give insight into accomplishments and identified areas
requiring attention.
5) Use established accreditation criteria to design your assessment instruments.
6) Be selective about what you assess. Comprehensive does not mean assessing
everything.
(Adapted from OAPA Handbook. UMass Amherst 2001)
7) Timelines. How long will it take to administer the assessment?
8) Cost Effectiveness. Do funds exist for a specialist to assist you in the design
of an instrument or to cover the cost of commercial instruments?
9) Reliability of instrument. Does the assessment method consistently yield
responses over time?
10) Validity of instrument. Will the selected assessment method appropriately
measure what you want it to measure?

33

Direct and indirect evidence of student learning
offer insight into the outcomes of the educational
experience. Both have their place in providing
evidence of student learning. Similarly both quantitative and qualitative add value to the
assessment process. Below is what MSCHE has to say about the value of formative and
summative assessment.
Qualitative and Quantitative
Assessment

“Formative assessment is ongoing assessment that is intended to improve an
individuals student’s performance, student learning outcomes at the course or
program level, or overall institutional effectiveness. By its natures, formative
assessment is used internally, primarily by those responsible for teaching a course
or developing a program.
Ideally, formative assessment allows a professor, professional staff member, or
program director to act quickly to adjust the contents or approach of a course or
program. For example a faculty member might revise his or her next unit after
reviewing students’ performance on an examination at the end of the first unit
rather than simply forging ahead with the pre-designated contents of the courses…

2003)

In contrast, summative assessment occurs at the end of a unit, course, or program.
The purposes of this type of assessment are to determine whether or not overall
goals have been achieved and to provide information on performance for an
individual student or statistics about a course or program for internal or external
accountability purposes. Grades are the most common form of summative
assessment.”
(MSCHE. Student Learning Assessment,
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Direct evidence of student performance or
attainment of desired learning outcomes rely
upon direct observation or examination of
student performance – either for individual students or for representative samples of
students. Examples of direct evidence include:

Direct Assessment Methods

1.

In-house pre-test or post-test for mastery of knowledge

2. Performance assessment (e.g. rubrics or other standardized instrument that measures
performance in a specific area.)
3. Major project assessment by independent raters (according to criteria or rubric)
4. Common test formats (e.g. completion, essay, matching, multiple-choice, true-false)
5. Authentic Test (Require students to create solutions to complex, real world
problems
based on what they have learned.)
6. Classroom Assessment Techniques (Angelo and Cross, 1993)
7. Community Service and other Field Experience
8. Capstone Experiences (e.g. papers, senior theses)
9. Presentations
10. Writing Assignments
12. Poster presentations and presentations of student research at conferences
13. Exhibitions and productions
14. Competence Interviews
15. Portfolios
16. Embedded assignments. (“What differentiates embedded assessments from other
class activities is that they are designed to collect information on specific program
learning objectives. In addition, results are pooled across courses and instructors to
indicate program accomplishments, not just the learning of students in specific course
sections.” Allen, 2004
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Indirect Assessment Measures
Indirect evidence of student achievement requires that faculty “infer” actual student
abilities, knowledge, and values rather than actually observe direct evidence of learning
or achievement. Below are examples.
1. Job placement of graduating seniors
2. Employer surveys and questionnaires
3. Student graduation/retention rates
4. Exit interviews
5. Survey measuring satisfaction with learning that occurred
6. Student program evaluations
7. Focus group discussions
8. Alumni surveys reporting satisfaction with program
9. Analysis of student grade distribution
10. Peer review of program
11. Analysis of records, documents regarding program/clientele
12. Community perception of program effectiveness
13. Benchmarking
14. Degree of increase or decrease of specifically targeted behaviors
15. Reflective essays
16. Interviews
Chapter 6 and 7 of Mary J. Allen’s book, Assessing Academic Programs in Higher
Education, is an excellent source for in-depth information about the various kinds of
assessment methods listed above. Copies of her book are in the Assessment Resource
Room, HMB, E150. You may also go to the online resources on the Office of
Assessment blackboard site for additional descriptive information about assessment
methods.
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Using Multiple and Varied Methods of Assessment
Course Level

Program Level

Direct Measure
Course and homework
Examination & quizzes
Standardized tests
Term papers & reports
Presentations
Research projects
Class discussion
Case study analysis
Rubric
Artistic performance
Capstone projects
Pass rates or scores on
licensure, certification
Student publication
Internship supervisor ratings

Indirect Measure
Course evaluations
Hours of service learning
Student hours doing
homework
Number of student hours at
out of class cultural events

Focus group interviews
Course enrollment info
Job placement
Dept or program review
Alumni surveys
Student perception survey
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There is no “one size fits all” format for reporting
Analyze Assessment Results assessment data. Use multiple and varied methods to
measure student learning. You must determine which
method best fits with the learning outcome. Similarly, there is no one format for
reporting assessment data. To complete the assessment cycle, you must analyze, use and
share your findings with the appropriate audiences.
Ways to Analyze Assessment Data
In the University of Massachusetts Amherst handbook, it recommends the following way
to analyze assessment data:
¾ Interpret data in relationship to learning goals and outcomes.
¾ Use qualitative and quantitative methods to present a well-balanced picture of the
results.
¾ Keep in mind the difference audiences you are reporting to and adjust your
reporting accordingly.
¾ Prepare a narrative portion of your report that identifies the strengths and
weaknesses of the program.
¾ Develop recommendations based on the analysis of data and use learning
outcomes as the framework for recommendations.
Also consider if your results will help Gallaudet answer some of the “big picture”
questions.
¾ What do the data say about your students’ mastery of major content and progress
toward mastery of the University outcomes?
¾ Are graduates of your program getting good jobs, accepted into reputable graduate
schools, reporting satisfaction with their educational experience at Gallaudet?
¾ Does the inability to master some learning outcomes extend the number of years a
student remains at Gallaudet to earn his or her undergraduate degree?
¾ Are foundation learning being mastered so that they can be built on or do faculty
in higher lever courses find themselves re-teaching foundation knowledge and
abilities?
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¾ Do you see indication in student performance that point to weakness in any
particular skills, such as writing, using American Sign Language, critical thinking,
etc?
¾ Do you see areas where performance is okay, but not outstanding, and where you
would like to see a higher level of performance?

Share Assessment Results

Adapted from SE Missouri State University, Busy
Chairperson’s Guide to Assessment (1997)
Decisions as to how you report assessment data relies
heavily on the audience.

Consider the audiences cited below. What do they want to know? Do they want to know
the same the information? Not likely! Will the format of the report be the same? One
size does not fit all.
Audience
What they may want to know?
Student

Faculty

Department Chair
Dean
Office of Assessment

Provost
Vice President of A&F
President

Which classes have a high student
satisfaction rate? What courses do students
believe to be challenging? Which support
services result in students earning higher
grades?
Performance of students in courses, i.e.,
UG, grad., capstone. What did the rubric
reveal about student weaknesses and
strengths?
Success rate in particular courses. Student
acquisition of higher level skills.
Major outcomes performance. Performance
in capstone course and internships. Passing
rate in individual courses.
Degree to which students achieved learning
outcomes by programs, i.e., majors, UG
curriculum, Grad programs, SA programs,
EM programs, CAPSS programs, A&F
units.
Summary of key finding across all
Academic Affairs by school, i.e., CLAST,
GSPP, CAPSS, SA, EM, Outreach
Summary of key findings for all units in
Administration and Finance with
identification of impact on students.
Executive summary of findings for
Academic Affairs and Administration &
Finance
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BOT
Accrediting Bodies
Government Agencies

Executive summary of findings for
Academic Affairs and Administration &
Finance
Evidence of student learning and
institutional effectiveness.
Evidence of achieving states goals and
proof of student learning and institutional
effectiveness.

Use Assessment Results
Stories and evidence of student success at
Alumni and Funding Sources
Gallaudet.
Do you remember the primary purpose of assessment?
Assessment is driven by our intellectual curiosity about what students are learning and
how they are learning. With this knowledge we can improve student learning. Improved
student learning becomes possible when data gathered through assessment guides
decisions about curriculum, pedagogy, bilingualism, diversity, administrative services,
academic support, co-curricular activities, residential living, budget, and every other aspect
of the Gallaudet experience.
Here are some questions to guide your department’s critical inquiry into teaching,
learning, and assessment.
1. Do you believe that your mission statement reflects and reinforces the University’s
mission statement?
2. Are you aware of the University-wide learning outcomes? How has your
department and/or program incorporated these outcomes into your
department/program’s learning outcomes?
3. Do your student learning outcomes accurately reflect the learning outcomes of
your discipline and national organizations?
4. Did you gather any evidence that your program is academically rigorous?
5. What did you find especially effective in the assessment process?
6. What did you do during the last semester that you will do again?
7. List three things that your learning about your students and three things that you
learned about your program as a result of the assessment data.
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8. What recommendations do you have for changing the curriculum, pedagogy,
learning opportunities or assessment?
You can’t do it all at one time. Think about the cost and human resources that are
available to you. Prioritize the changes that you want to make and then make those
changes.

Putting It All Together!
Analysis of Assessments Results and Use of Assessment Data
Learning Outcome
Students will:
Exhibit disciplinespecific writing
skills

Think critically and
analytically

Master course
content.

Direct/Indirect
Measures
Rubric-scored writing
assignments
Course Evaluations

Commerciallydeveloped criticalthinking test.

Mid-term exam
scores.
Course evaluations.

Analysis of Assessment
Results
Average writing
performance is
unsatisfactory as
demonstrated by rubricscored writing assignments.

Analytical skills/critical
thinking are weak, as
demonstrated by poor
performance on problemsolving exercise or
application problems.

Subject mastery is very
high, as demonstrated by
especially high in-class
exam scores.

Use of Assessment Data
Require writing assignments
with feedback in prerequisite
classes.
Require writing assignments
with feedback in target class.
Target specific aspects of
student writing and focus
assignment on them
Examine pre-requisite courses
for opportunities to engage in
critical thinking and revise
appropriately.
Intentionally design critical
thinking learning opportunities
across the curriculum.

Experiment with increasingly
more challenging exams to
gauge more accurately
students’ potential.
Provide additional and
especially difficult in-class or
out-of-class assignments and
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assessments.

Best wishes on your discovery journey!

Reporting
Format
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Assessment Report of Student Learning Outcomes
Fall 2007
Due: February 1, 2008
Department/Program:
Chair/Director:
Assessment Coordinator:
Date Submitted:
Mission Statement

Student Learning Outcomes/Goals at Program Level

43

Outcome(s) To Be Assessed for Fall 2007 Semester

Learning Outcomes Linked to Student Learning Opportunities
Learning Outcome
Assessed for Fall 2007 Semester
1.

Student Learning Opportunities
(Write major learning opportunities.)
1.
2.
3.
4.

2.

1.
2.
3.
4.

Learning Outcomes and Assessment Methods
Learning Outcome
(List the outcomes indicated above.)

Assessment Method
(Indicate at least 2 multiple & varied
assessment methods. One must be direct.)
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1.

1.

2.

2.

1.

2.

Analysis and Use of Assessment Results
Learning Outcomes

Direct/Indirect
Assessment
Student will be able to: Measures
1.

Analysis of
Assessment Results

Use of Assessment
Results (Action
Taken)

1.

2.

2.

1.

2.
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Sharing of Results
With whom will you share these results and why?

Closing Reflections
Please discuss these questions at a department meeting. The answers should reflect the
thoughts of the department and note where there are different perspectives.
1. Did you have a positive or negative experience with assessment this semester?
Please elaborate.
2. Do you think that this kind of University-wide focus on assessment has the
potential to improve teaching and learning? Please elaborate.
3. What would you change about the assessment process?
4. What other thought come to mind that might not fall under the three questions
above.

Supplemental Evidence of
Academic Rigor, Effective Pedagogy and Student Learning
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Please share electronically other evidence of effective teaching, student learning, and
assessment related to your department program’s outcomes. This might include syllabi,
curriculum mapping, a few (2 – 4) samples of student work, rubrics, etc.

APPENDIX A
American Association for Higher Education
Principles of Good Practice for Assessing Student Learning
For a description of each of the principles, go to:

http://ultibase.rmit.edu.au/Articles/june97/ameri1.htm#9
1) The assessment of student learning begins with educational values.
2) Assessment is most effective when it reflects an understanding of learning
as multidimensional, integrated, and revealed in performance over time.
3) Assessment works best when the programs it seeks to improve have clear,
explicitly stated purposes.
4) Assessment requires attention to outcomes but also and equally to the
experiences that lead to those outcomes.
5) Assessment works best when it is ongoing not episodic.
6) Assessment fosters wider improvement when representative from across the
educational community are involved.
7) Assessment makes a difference when it begins with issues of use and
illuminates questions that people really care about.
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8) Assessment is most likely to lead to improvement when it is part of a
larger set of conditions that promote change.
9) Through assessment, educators meet responsibilities to students and to the
public.

APPENDIX B
Using Bloom’s Taxonomy to Write Student Learning Outcomes
Bloom’s levels of cognitive skills are provided in the table below, along with definitions
for each skills, and related behaviors. The terms can be used to create student learning
outcomes that tap into each of the ability levels.

Bloom's Classification of Cognitive Skills
Category

Definition

Related Behaviors

Knowledge

recalling or remembering
something without necessarily define, describe, identify, label, list, match,
understanding, using, or
memorize, point to, recall, select, state
changing it

Comprehension

understanding something that
has been communicated
without necessarily relating it
to anything else

alter, account for, annotate, calculate,
change, convert, group, explain, generalize,
give examples, infer, interpret, paraphrase,
predict, review, summarize, translate

Application

using a general concept to
solve problems in a particular
situation; using learned
material in new and concrete
situations

apply, adopt, collect, construct, demonstrate,
discover, illustrate, interview, make use of,
manipulate, relate, show, solve, use

Analysis

breaking something down into analyze, compare, contrast, diagram,
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differentiate, dissect, distinguish, identify,
its parts; may focus on
illustrate, infer, outline, point out, select,
identification of parts or
separate, sort, subdivide
analysis of relationships
between parts, or recognition of
organizational principles
Synthesis

creating something new by
putting parts of different ideas
together to make a whole.

blend, build, change, combine, compile,
compose, conceive, create, design,
formulate, generate, hypothesize, plan,
predict, produce, reorder, revise, tell, write

Evaluation

judging the value of material or
methods as they might be
applied in a particular situation;
judging with the use of definite
criteria

accept, appraise, assess, arbitrate, award,
choose, conclude, criticize, defend, evaluate,
grade, judge, prioritize, recommend, referee,
reject, select, support

•

Source : The information table above was derived from information presented on
the Ball State University's web site:
(http://web.bsu.edu/IRAA/AA/WB/chapter2.htm )

APPENDIX C

OFFICE OF ASSESSMENT
VISION STATEMENT
Assessment at Gallaudet is being developed as a critical inquiry into student
learning. (Maki, 2004). The Gallaudet University community recognizes the need
to adopt an assessment process that advances evidence-based decisions about
teaching, learning, bilingualism, diversity, campus life, academic support and
administrative services. Fostered by intellectual curiosity and a concern for
student academic growth and personal development, the assessment process at
Gallaudet University aspires to continuously reflect on student achievement of
learning outcomes, institutional effectiveness and use assessment data to
increase student learning.
MISSION STATEMENT
The mission of the Office of Assessment at Gallaudet University is to lead
university efforts in the use of the assessment process as a mechanism for
creating lifelong learners. The Office of Assessment serves all who serve
Gallaudet students in this multicultural, bilingual academic environment. It
provides the conceptual framework for assessment, monitors assessment
processes, and guides the University in the use of data to maintain a culture of
academic rigor and excellence.
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GOALS
1. Promote a culture of critical inquiry and evidence-based decision making.
2. Engage students, faculty, staff, and administrators in conversations about
learning inside and outside the classroom.
3. Provide leadership and coordination in assessment.
4. Ensure excellence in academic instruction, student academic support,
student development, and student services.
5. Coordinate the collection, analysis, sharing, and use of assessment data.
6. Produce evidence of student learning outcomes necessary for accrediting
agencies.
7. Monitor equity in access to the curriculum for all Gallaudet students.
8. Bring best practices and methods of assessment to the Gallaudet
community.
9. Offer professional development opportunities for faculty and staff.

STAFF

Eileen T. Matthews, Executive Director
Janice M. Johnson, Assessment Coordinator
Mr. Bunmi Aina, Assessment Lead Writer
Office Location: HMB E150
(202) 448-7314
Assessment@gallaudet.edu
Blackboard – Office of Assessment
ASSESSMENT ADVISORY BOARD MEMBERS
Olugbenga "Bunmi" Aina, Director, International Programs & Services
Catherine Andersen, Ph.D., Interim Dean, Enrollment Management
Janice M. Johnson, Coordinator, Assessment Office
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William Kachman, Ph.D., Associate Director, Mental Health Center
Thomas Kluwin, Ph.D., Institutional Researcher
Judith Mounty, Ed.D., MSW, Reseach Scientist II, Center for
ASL/English Bilingual Education and Research (CAEBER)
Ann Powell, Ph.D., Chair, Biology Department
Sen Qi, Ph.D., Research Scientist II, Gallaudet Research Institute
Thelma Schroeder, Director, Academic Advising
Fred Weiner, Director, Business Development

APPENDIX E

Assessment Resource Room
Location: HMB E150
Assessment Books and Resources
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through college. Washington, DC: U.S. Department of Education.
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Allen, M. (2006). Assessing general education programs. San Francisco, CA:
Jossey-Bass.
Angelo, T., & Cross, P. (1993). Classroom assessment techniques. San Francisco, CA:
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Association of American Colleges and Universities. (2006). Communicating Comment to
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Association of American Colleges and Universities.
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Washington, DC: Association of American Colleges and Universities.
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